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Curriculum level 6 lesson plans
· Dictocomp

· Giving reasons

· Tenses

· Comparatives

· Whakapapa

· Passive voice

· Instructions in cooking

· Matching text to visuals

· Instructions – movement

· Whakapapa

Areare taringa mai! - Listen up!


Achievement objective

6.3 Communicate about immediate plans, hopes, wishes, and intentions.

Learning intentions 

Students can:

· listen with purpose

· recall information

· rebuild a paragraph with correct grammatical sentence structures
Modes
At the end of this lesson, students can:

· Make use of context and familiar language to understand instructions and information in formal and informal contexts.
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Tuhituhi - Writing 
· Write information on familiar topics with past, present, and future time.
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Kōrero - Speaking
· Give short talks in familiar contexts on familiar topics that relate to the past and present.

Materials

Resource sheet 6A: Areare taringa mai!
Resource sheet 6B: Areare taringa mai!
Lesson sequence 

Explain to the students that you will read a text three times (see Resource sheet 6A) while they listen. Read the text at a steady speed. 

Ask students to ‘rebuild’ the text in pairs. When the students have finished, ask each pair to read out their complete sentences.

Ask the other students to listen and, if anything is missing, ask them to make corrections. 
Tip
If the students are having difficulty, write extra words as prompts on the board.
Variation

A cloze task could be made from the same text – see Resource sheet 6B. 

He aha nōna! - Because!

Achievement objective

6.2 
Communicate about problems and solutions
Learning intentions 

Students can:

· State reasons
· Use kīwaha to support ideas.

Modes
At the end of this lesson, students can:
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 Mātakitaki - Viewing 

· Understand and respond to various meanings, ideas and effects in visual texts for different purposes and audiences.
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 Tuhituhi - Writing 

· Use appropriate writing conventions.

Materials

Resource sheet 6C: He aha nōna?
Resource sheet 6D: Tuhituhi 

Resource sheet 6E: Rārangi kīwaha?

Kupu taka: He aha nōna?
Lesson sequence 

Hand the students copies of Resource sheet 6C: He aha nōna? and Kupu taka: He aha nōna? Get them to form pairs and ask each other questions about each picture on Resource sheet 6C: 

e.g. He aha nōna? I te aha ia? He aha ai?
I te moe ia. 

Nō te mea i ngenge ia.  
He ngenge nōna. 

Students could also ask questions using inahea, for example:

Inahea ia i inu ai?

I te rua karaka ia i inu ai.

Have the students write sentences about the illustrations, including:

When something happened 
Inahea?

What someone did
 
I te aha?

Why something happened 
Nō te mea or He _____ nō _____.

Initiate a class discussion about what words to use to talk about what is happening in the illustrations. Encourage the students to tell personal stories using these sentence structures.

Language to use

Past continuous tense

I te



I te aha?

Why 

He aha ai?

Because

Nō te mea


Nō te mea kei te mateinu ia.





Nō te mea kei te mateinu a Hēra.





Nō te mea kei te mateinu te kōtiro.

He ____ nō
____

He mateinu nōna. 





He mateinu nō Hēra. 





He mateinu nō te kōtiro. 

Kīwaha

For colloquialisms that express praise, admiration, or support for an idea or person, see Resource sheet 6C: He aha nōna? and Resource sheet 6E: Rārangi kīwaha. 
Further learning

The level of difficulty of sentences can be adjusted to suit the students’ needs. For example, the teacher can extend the sentence structure to include descriptions of the weather or places:

· He makariri nō te rangi i noho ai ia i te kāinga. 

· He mahana nō te whare i puta ai rātou ki waho. 

· He wera nō te rā i kai aihikirimi ai.

He kōrero nanu - Jumbled sentences 




Achievement objective

6.1 
Give and follow instructions

Learning intentions

Students can:

· recognise grammatical relationships

· rearrange jumbled up sentences to create meaning.

Modes
At the end of this lesson, students can:
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 Pānui - Reading

· Make use of context and familiar language to understand written instructions and information in formal and informal contexts.
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 Tuhituhi - Writing

· Use appropriate writing conventions.
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 Kōrero - Speaking

· Give short talks in familiar contexts on familiar topics that relate to the past and present.

Materials

Resource sheet 6F: He kōrero nanu 

Resource sheet 6G: He māmā 

Resource sheet 6H: He uaua 

Teachers’ notes: Answers  

Glossary: Kupu taka

Note: Resource sheet 6G is easier than Resource sheet 6H.
Lesson sequence

Hand out copies of the kupu taka, Resource sheet 6F: He kōrero nanu and either Resource sheet 6G: He māmā or Resource sheet 6H: He uaua to the students. 

 
Complete two examples together as a class, then ask the students to rearrange the jumbled sentences from Resource sheet 6G or Resource sheet 6H, writing their answers on Resource sheet 6F. The pictures provide clues for matching.

On completion, ask the students to read a sentence aloud and point out the corresponding picture. 

Guide the class in a discussion about the sentences, using the Teachers’ notes: Answers, providing correct answers where necessary.  
Language to use 

Use the kei te structure for both present and future tense.

Present tense

Kei te


is, am, are

Future tense

Kei te


is going to, am going to, are going to

Use a combination of sentence beginnings and structures.

Past tense

I


-ed, did,

Ka


for sequence or narrative, eg. retelling a story
Future

Ka


will

Kia


when

Completed tense

Kua


has, have

Indefinite article 

He


a, some 

He reka ake -
It’s sweeter





Achievement objective

6.3 
Communicate about immediate plans, hopes, wishes, and intentions

Learning intentions

Students can:

· identify differences between objects

· offer a reason for things being different.

Modes
At the end of this lesson, students can:
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 Pānui - Reading

· Understand specific details in contexts that may contain some unfamiliar language.

[image: image9.jpg]


 Tuhituhi - Writing

· Write information on familiar topics, referring to past, present and future time
· Use appropriate writing conventions.
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 Kōrero - Speaking

· Initiate and sustain more extended conversations in both formal and informal contexts.

Materials

Resource sheet 6I: He reka ake
Lesson sequence

Discuss with the students the use of the directional particles ‘ake,’ ‘atu,’ and ‘iho’ to express a greater or lesser quality of an object, for example: iti iho, nui ake.

Then hand out a copy of Resource sheet 6I: He reka ake and ask the students to complete it. The students should then ask each other questions, using the sentence structure below, about the differences they have observed. 

Ki a koe, he pēhea te ________ i te __________?

Ki ahau nei, he ________ ake/atu/iho te ________ i te ________.

He aha ai?

He ________ nō te ________.

For example: 

Ki ahau nei, he reka atu te āporo i te aniana, he kawa nō te aniana. 

In my view, apples are sweeter than onions, as onions are sour. 

Each pair of students should offer three examples to the class:

· One using the directional particle ‘ake’

· One using the directional particle ‘atu’

· One using the directional particle ‘iho.’

Language to use

Indefinite article to describe an item

He _______ . For example: He reka. He kawa.

Particles to express comparative quality

ake
For example: He reka ake. 

atu
For example: He reka atu.  

iho
For example: He kawa iho.

Possessive particle expressing ‘belonging to’
nō
For example: He huka nō te āporo. 

He whānau kotahi tātou - We are one family

Achievement objective

6.4 
Communicate in formal situations

Learning intentions

Students can: 

· recognise and respond to phrases concerning family

· enquire about relationships

· enquire about age.

Modes
At the end of this lesson, students can:
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 Kōrero - Speaking

· Use appropriate pronunciation, stress, rhythm and intonation

· Initiate and sustain more extended conversations in both formal and informal contexts.
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 Whakarongo - Listening

· Make use of context and familiar language to understand instructions and information in formal and informal contexts.

Materials 

Resource sheet 6J: Ko te whānau ako

Kēmu 1: Game 1

Kēmu 2: Game 2

Kēmu 3: Game 3 

Kēmu 4: Game 4

Answer sheet: He whānau kotahi tātou
Lesson sequence

Copy the Resource sheet 6J: Ko te whānau ako on OHT or make photocopies for the students. Revise whakapapa terminology for the immediate family using the questions below as a guide. 
Print the sets of Kēmu 1–4 on different colored paper. Cut and laminate the sets of cards. Arrange to the students in groups of ten and give each student one card from each set. 

Each card has nine incomplete sentences and one complete sentence on it. In a circle, the students ask nine questions to help them fill in the gaps – based on the whakapapa in Resource sheet 6J. 

Tell the students to move around their group asking one question at a time, to find out the answer to the incomplete sentences, for example: ‘Ko wai tana ingoa?’ The student who knows the answer would say ‘Ko (name) tana ingoa.’

Encourage the students not to give more information than is required when they answer a question. If they cannot answer the question, they should say ‘E aua.’ 

Note that the four whakapapa in the card sets are not related and that the questions are ordered differently in each set. 
Language to use 
Use the following questions to develop the skill of discussing whakapapa.

Ko wai tōna ingoa?


Nō hea ia?

Kei hea tōna kāinga ināianei?

He aha tāna mahi?

Ko wai tōna pāpā?


Ko wai tōna māmā?

Tokohia āna tamariki?


Ko wai te mātāmua?

Ko wai te pōtiki?



Ko wai tāna tāne/hoa?

Tip

The students should stay with their own group, as other groups will have different answers. 

Variations

Use the following activity as an assessment task.

One student stands in front of the class with the Answer sheet as the class asks questions to identify the whakapapa components.  
The students could discuss their own family and their occupations, hobbies etc. 
Further learning

Other whakapapa terms for family members could be introduced. Discuss the iwi that these terms are used in:

Father

= matua (generic term)

= pāpara (only used for own father)

= hākoro (Ngāi Tahu)

= e pā (formal address for elder male, teacher)

Mother

= whaea 




= whaene

= kōkara (used for own mother)

= hākui (Ngāi Tahu)

= kōkā (East Coast)

= e whae (formal address for elder female, teacher)

Oldest

= hāmua

Youngest

= mātāmuri, whakapākanga, hāmuri, pōtiki

Other resources

Moorfield J.C. (2001). Te Whanake 1: Pukapuka ārahi i te kaiwhakaako. Auckland: Longman Paul (Instructions  p.14, resources p.19)
I ahatia? - What was done?

Achievement objective

6.1 
Give and follow instructions

Learning intentions

Students can:

· understand and use the passive voice
· issue and follow instructions, using the passive.
Modes
At the end of this lesson, students can:
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  Mātakitaki-Viewing

· Use appropriate terminology to describe ways that visual and verbal language interact for specific effects, and purposes.
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  Kōrero-Speaking
· Use appropriate pronunciation, stress, rhythm and intonation.
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  Whakarongo-Listening

· Understand specific details in contexts that may contain some unfamiliar language.

Lesson sequence 

Ensure the students understand what the passive voice is before starting this activity. (The passive voice focuses on the action and not the thing/person doing the action).

Move around the class performing different actions. Ask the students to describe what you are doing, using the passive voice. 

Teacher action

Student description 

Pick up a chair

Kei te hikitia/hāpaingia te tūru.

Replace the chair 
E whakahokia ana te tūru.

Open a window

Kei te huakina te matapihi.

Close the window

E katia ana te matapihi.

Fetch a pen


Kei te tīkina te pene.

Write the descriptions on the board, emphasising the passive form. 

The tense markers ‘Kei te … ’ and ‘E … ana’ are used in these descriptions. 

Have the students work in pairs. One student carries out the action while the other uses a passive sentence to describe it. The students should use the ‘Kei te … ’ and ‘E … ana’ structures.

Move around the students and ask them questions about what is happening; for example, Kei te ahatia te tūru? E ahatia ana te matapihi? Kei te ahatia te pene?

The students should respond accordingly, for example:

Kei te hikitia te tūru. E huakina ana te matapihi. Kei te tīkina te pene. 

Introduce students to the agentive marker ‘e’ through the questions ‘e wai?’

Kei te hikitia te tūru e wai?
E katia ana te matapihi e wai?

Kei te tīkina te pene e wai?
In groups, have the students carry out tasks using passives, and continue asking questions using ‘e wai?’ To conclude, the students could write 5–10 full passive sentences to describe the different actions they saw being carried out and by whom.

Language to use 
Note that the passive voice focus is on the action not the person doing the action. 

There are several passive endings:

· -a, -ia, -hia, -kia, -mia, -ngia, -ria, -tia, -whia, -na, -ina, -hina, -kina, -rina, -whina, -nga

· some are used according to the end letter of the verb; for example, ‘-nga’ seems to be only used with verbs ending in ‘ai’; ‘-na’ with words ending in ‘u’ or ‘a’; ‘-a’ is the simplest form and seems to be the most used

· in some cases, there is a tribal preference for particular passives.

Kao pāua - Cooking pāua






Achievement objective

6.4 
Communicate in formal situations

Learning intention
Students can give and follow instructions for preparing food, using passive endings.

Modes
At the end of this lesson, students can:
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 Tuhituhi - Writing

· Write a range of text types and more extended texts.
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 Kōrero - Speaking

· Discuss tasks in pairs or groups.

Materials

Tohu taka: te reo Pākehā
Tohu taka: te reo Māori
Kupu taka: Kao pāua
Lesson sequence

Hand out a copy of Tohu taka: te reo Pākehā and Kupu taka: Kao pāua to each student and explain the following scenario to them:

“Your kuia would like to learn a new way of preparing kao pāua.  She was given a recipe for pāua fritters but it is written in English and she does not read English. She has sent you the recipe so that you can translate the recipe and then ring her to explain the recipe.”

Ask the students to translate the instructions from English to te reo Māori. When they have finished hand out copies of Tohu taka: te reo Māori so that the students can check their translations. 

Language to use 
Passive endings used in commands/instructions
tapatapahia

pokea

huripokia

Particle ‘kia’

To express ‘so that:’

kia hinuhinu te hōpane

kia reri mō te mīhini nakunaku

Use of continuous particle ‘ana’

To express ‘when:’

mutu ana

maoa ana

wera ana

Further learning 

The students could work in pairs to prepare pāua fritters using the instructions. 

The students could role play the phone call to their kuia, explaining the recipe in Māori. 
Kia kama - Hurry up







Achievement objective

6.1 
Give and follow instructions

Learning intentions

Students can:

· follow oral instructions to perform a simple task

· place events in a sequential manner

· demonstrate knowledge of past and present tense.

Modes
At the end of this lesson, students can:
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 Whakarongo - Listening

· Make use of context and familiar language to understand instructions and information in formal and informal contexts.
Materials

Teachers’ notes 1: Whakarongo

Teachers’ notes 2: Ngā rerenga kōrero

Kupu taka: Kia kama

Lesson sequence 

Hand out a copy of Teachers’ notes 1: Whakarongo and Kupu taka: Kia kama to each student. 
As you read the sentences from Teachers’ notes 2: Ngā rerenga kōrero, ask the students to choose the illustration that relates to what is being said. Encourage the students to use Kupu taka: Kia kama as needed. 

Language to use
Use one tense or a combination of tenses as desired: 

Present

Kei te


is, am, are

Future 

Kei te; ka

is going to, am going to, are going to; will
Use other tense markers to begin sentences for more proficient students.

Past

I


-ed, did,

Ka


for sequence

Completed past
Kua


has, have

Variations

The students could be given the sentences with the illustrations as a reading activity.

Have the students make up their own sentences and take turns reading them aloud while the other students identify the illustrations being described.

Other resources

Moorfield, J.C. (2001). Te Whanake 1: Te kākano. (pp 93-98) Auckland. Longman Paul.
Models writing about events in sequence using phrases such as:

He aha _____?

Kia _____ ai. (See page 99 for examples)

Kia ____ he aha ______?

Kia hia?

Includes kōrerorero, a discussion about using these structures. 

Ngā mahi ā-rēhia - Recreation

Achievement objective

6.1 
Give and follow instructions
Learning intentions

Students can:

· gain knowledge of recreational activities of pre-European Māori

· identify similarities and differences

· ask and respond to questions in an appropriate manner.

Modes
At the end of this lesson, students can:
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 Whakarongo - Listening

· Understand specific details in contexts that may contain some unfamiliar language. 
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 Kōrero - Speaking

· Initiate and sustain more extended conversations in both formal and informal contexts
· Use appropriate pronunciation, stress, rhythm, and intonation.
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 Tuhituhi - Writing

· Write information on familiar topics referring to past, present and future time.

Materials

Resource sheet 6K: Wharewhare 

Kupu taka: Ngā mahi ā-rēhia
Lesson sequence 

Copy and hand out Resource sheet 6K: Wharewhare and Kupu taka: Ngā mahi ā-rēhia.  
Ask questions about the illustrations on Resource sheet 6K so that the students become familiar with the vocabulary and characters:

· Ko wai e oma ana?

· E oma ana a wai?

· Kei tēhea tapawhā ia?

· Tokohia ngā tāngata e haka ana?

· Ko wai rātou?

· Kei a wai tētahi karetao?

· Kei te aha te tokorua i te tapawhā tuawhā?

· Ko wai rāua?

(Kupu taka should provide any vocabulary they are not familiar with).

Get the students to ask each other questions. When they are familiar with the vocabulary, have them listen to the ‘housie’ (wharewhare) instructions and identify each activity as they mark each box. 

· Tīmata i te tapawhā tuaiwa.

· Neke whakamauī kia toru ngā tapawhā. 

· Piki whakarunga kia kotahi te tapawhā. 

· Neke whakatekatau kia whā ngā tapawhā.

· Kei te aha ia/rāua/te tama/te kōtiro?

· Kei tēhea tapawhā koe?

The students should then create their own five instructions based on this example. The students could take turns calling out their instructions.

	Suggested language focus
	Suggested vocabulary
	Notes

	Tenses 

present tense

continuous tense

completed tense


	kei te aha?

e aha ana …

kua …
	

	Locative particle

kei


	kei a wai?

kei tēhea tapawhā?


	

	Verbs


	specific actions pertaining to amusement and recreation


	Remind students that some words are both nouns and verbs depending on context, for example:

hoe, haka

	Nouns

names of pursuits

and objects used in activities


	tauhunahuna

tī-rākau


	

	Pronouns

1st, 2nd and 3rd person

singular, dual, plural


	ia, rāua, rātou


	


Variation

This activity could be played with students asking Yes/No questions to identify the activity the teacher has chosen, for example:

Tokorua ngā tāngata?  Kei te pupuri rākau ia?

Further learning

The students could choose a picture and describe what is happening in it. 

· Tokorua ngā tāngata. Kotahi te tangata.

· Kei te tū/noho ia/rāua.

· He rākau kei te ringa.

Other resources

Graded listening activities: http://www.esl-lab.com/
Taku pā harakeke - My whakapapa

Achievement objective

6.4 
Communicate in formal situations.
Learning intentions

Students can:

· explain family relationships

· gain an understanding of tikanga Māori relating to whakapapa.

Modes
At the end of this lesson, students can:
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 Pānui - Reading

· Make use of context and familiar language to understand written instructions and information in formal and informal contexts.
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 Kōrero - Speaking

· Use appropriate pronunciation, stress, rhythm and intonation.

· Initiate and sustain more extended conversations in both formal and informal contexts.
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 Whakarongo - Listening

· Understand specific details in contexts that may contain some unfamiliar language.

Materials

Resource sheet 6L: Tāne 

Resource sheet 6M: Te hoa o Tāne 

OHP sheet: Taku pā harakeke 

Kupu taka: Taku pā harakeke 

Teachers’ notes: Answers 

Lesson sequence 

Revise whakapapa terminology using the OHP sheet: Taku pā harakeke or by writing the information on the board. Hand out Resource sheets 6L and 6M, and the Kupu taka. In pairs, have one student complete Resource sheet 6L while the other completes Resource sheet 6M.  

The student who has Resource sheet 6L begins asking questions taking the role of Tāne. Note that students will have to identify auwahine, hungarei and hungawai.

The students should ask questions alternately. Student 2 takes the role of te hoa o Tāne. When the students have completed the task, encourage the students to read and answer the questions aloud. 

Language to use 

Use the following language when discussing whakapapa:

Ka moe a ______ i a ______, ka puta ko ______.

Nā ______ ka puta ko ______ .

Nā ______ ko ______.

I te taha o taku māmā/pāpā ko ______ taku/tōku ______.
I te taha whare tangata/ i te taha ure tārewa.
Variation

Introduce other question types. For example:
Nā wai a Ahiahi?

Ko wai te tipuna matua o Mārama?

Ko wai te mokopuna tuawhā a Tāwhiri Ito?

The students could write their own basic whakapapa covering three generations. 

Further learning

Have the students learn and recite their whakapapa from their grandparents down. 
Other resources

Researching whakapapa for students with links to waka. Requires registration: http://www.tuhono.net/
Interactive site where students can test their knowledge of whakapapa terminology: http://www.korero.maori.nz/forlearners/basics/lessons/rua-wordlist.html
Maps of iwi boundaries and links to waka groups: http://www.takoa.co.nz/iwi_maps.htm
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