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He Mihi

Tena koutou

Tena ano koutou e kawe nei i a Te Hiringa i te Mahara, a tena hoki tatou katoa.

Tënä ra tätou katoa i o tätou mate e whakangaro atu nei ki te po.  Tangihia, poroporoakihia atu rätou kua ngaro atu nei ki te tirohanga tangata.

E ngä mate haere.  Tënä hoki tätou ngä morehu kei muri nei.

E märama ana ki ngä taumahatanga me ngä pëhitanga i puta i roto i nga kura, heoi ano, me hängai tonu ngä tirohanga ki ngä äkonga.

Mä te ngäkaunui ka taea te kokiri, te whakatutuki i ngä kaupapa, ahakoa he aha, koinei tä Te Hiringa i te Mahara.

This Departmental Management Plan is offered as a template that should be used, ignored, modified and added to in anyway that you think appropriate and or necessary to meet your department and school needs. It is an example. While comprehensive in content and coverage, and every attempt has been made to anticipate that which you require, it will not necessarily cover every possible interest you have, though naturally we would be delighted if that should be the case! 

It has been prepared by an experienced and successful former HOD of te reo Maori, and has subsequently been reviewed and quality assured by a former principal and HOD Maori, a current experienced HOD (15 years) and a new HOD (1 year). It has been added to by each of these and all consider this Departmental Management Plan to be a truly wonderful tool and resource. 
While it has been designed specifically for te reo Maori departments it can be easily adapted to meet all other departments’ interests. 80% of the content is generic so it can be applied to any other subject area. We hope other HODs will do so.

Use and enjoy. 

Feel free also to provide feedback – 0800 ASK THM (275 846) or email apryll.parata@gardinerparata.co.nz
Best wishes for an exciting, challenging and rewarding journey in teaching, learning and achievement!

Heoi ano
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A H Parata

Project Director
OPENING STATEMENTS
1. DEPARTMENTAL PHILOSOPHY / VISION 

2. MISSION STATEMENTS

3. SCHOOLWIDE IMPLICATIONS

4. NATIONAL ADMINISTRATION GUIDELINES

5. NATIONAL EDUCATIONAL GOALS (NEGS)
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DEPARTMENT PHILOSOPHY

Kotahi tonu te hiringa

i kake ai Tane

ki tikitiki-o-rangi

ko te hiringa i te mahara’

[Nga Moteatea 203 Part III]

A philosophy is a set of core beliefs that guide how we teach and organise. Teaching and learning within the department need to reflect these core beliefs and result in student achievement. A philosophical statement that is clear in intent should be provided for all teachers and learners and communicated to caregivers and other interested parties. Ideally a whakatauaki would be used as an introduction to set the cultural context as well as convey conceptually what you are about and what outcomes you seek to achieve. Whatever you choose should breathe and live!

-
What do you believe should be the guiding principles of a great department?

For example: 

We believe in the following.  

· Prior learning - famous educationalist Ausubel
 states (1978), ‘The most important single factor influencing learning is what the learner already knows.  Ascertain this and teach accordingly.’  This is in line with tikanga as Maori like to find out where you’re from in the first instance and then work out from there.

· Relationship-building – The way teachers manage their classrooms has a profound impact on student achievement.  NZ Council of Educational Research has published studies that show both Maori and Pacific Island students learn best when they ‘like’ the teacher.    What we want is a strong teaching-learning relationship.

· High expectations - Teachers need to both raise their expectations of Maori students and work diligently at improving student self-confidence.  Harvard researcher Janine Bempechat
 (1999) found that low achievers fail to make the connection between effort and success.  They tend to attribute failure to lack of ability, and success to external factors.  Marzano
 (1998) found that teachers who instil a belief in students that “if they try, they can succeed”, boosted student performance by as much as 29 percentile points.

· Co-operative learning is a preferred Maori learning style – ‘Chalk and talk’ teachers are the rule rather than the exception in secondary schools.  Annual academic results strongly suggest that non-Maori cope with this style of teaching far better than Maori students.  In essence, Maori students are annually getting switched off learning.  As stated by P. Eppig
 (1981), ‘If pupils don’t learn the way we teach …then perhaps we should teach the way they learn.’  
VISION

Fill in your school’s vision statement ….

MISSION STATEMENT

Fill in your school’s mission statement(s) …

You may like to include a departmental strategic intent statement (note whatever you say must obviously be consistent with your departmental philosophy).

For example:

To be the outstanding secondary/area school te reo Maori Department in Aotearoa. 

Aims

To encourage students to derive enjoyment and satisfaction from:

· the development of competence in oral and written Mäori;

· the cultivation of wairua Mäori;

· the understanding of, a sensitivity towards, and a respect for te ao Mäori and tikanga Mäori (with emphasis on local tikanga).

Objectives

Students will be encouraged to:

· speak Mäori accurately and appropriately;

· comprehend spoken Mäori;

· comprehend written Mäori;

· research, analyse, speak and write their thoughts logically on and about te ao Mäori and tikanga Mäori;

· write Mäori accurately and appropriately; 

· develop opinions and be able communicate them confidently and/or assertively.

SCHOOLWIDE IMPLICATIONS

What are the implications of the Vision and Mission Statements for this department?

List and then flesh out the implications.

1. ………..

2. ………..

3. ………..

The National Administration Guidelines (NAGS)

The National Administration Guidelines (NAGS), as amended in 1999, provide direction in six areas of school operation, two of which are relevant to this department:

(NAG 1)
curriculum requirements

(NAG 2)
documentation and self-review

The NAGS provide direction to schools but are also designed to allow for diversity in schools. They provide an important basis for school accountability reviews, undertaken by the Education Review Office (ERO).

The recent changes to the NAGS seek to

· Improve schools responsiveness to Mäori students and improvement in the achievement of Mäori students

· Ensure that schools give priority to achievement in literacy and numeracy, especially in the early primary years

· Ensure that schools identify and respond appropriately to students with special needs

· Clarify requirements for schools to assess and report on student progress in relation to the national curriculum statements

· Link schools’ analysis and use of assessment information with the strategic planning, self-review, and teacher professional development

For further information on the NAGS and NEGS, go to the Te Kete Ipurangi site:

www.tki.org.nz
The National Education Goals (NEGS)

The NEGs are a three-part set of documents:

· the National Education Goals, are a set of desired outcomes for education; 
· the National Administration Guidelines, are a set of administrative guidelines for boards of trustees; and

· the National Curriculum Statements.

The National Education Guidelines are part of every school charter by law.  As part of the guidelines, the NEGS are therefore a legal requirement, but because they are broad, long-term aims, they are not expressed as detailed or prescriptive requirements. Rather, the government expects that schools will use them to guide their policies and practices. For each of the ten goals, boards of trustees are required to consider the implications for their schools and how they can best contribute to the goal given their local circumstances. Their responses to each goal will vary depending on such factors as the size of the school, the needs of the students, and the aspirations of the community.

“…Statements of desirable achievements by the school system, or by an element of the school system”

(Education Act 2020)

1 The government sets the following standards of achievement, through programmes which enable all students to realise their full potential as individuals, and to develop the values needed to become full members of New Zealand society.

2 Equality of educational opportunity for all New Zealanders, by identifying and removing barriers to achievement.

3 Developments of the knowledge, understanding and skills needed by New Zealanders to complete successfully in the modern, ever-changing world.

4 A sound foundation in the early years for future learning and achievement through programmes which include support for parents in their vital role as their children’s first teachers.

5 A broad education through a balanced curriculum covering essential learning areas with high levels of competence in basic literacy and numeracy, science and technology.

6 Excellence achieved through the establishment of clear learning objectives, monitoring student performance against those objectives, and planning programmes to meet individual needs.

7 Success in their learning for those with special needs by ensuring that they are identified and receive appropriate support.

8 Access for students to a nationally and internationally recognised qualifications system to encourage a high level of participation in post-school education.

9 Increased participation and success by Mäori through the advancement of Mäori educational initiatives, including education in Te Reo Mäori, consistent with the principles of the Treaty of Waitangi.

10 Respect for the diverse ethnic and cultural heritage of New Zealand people, with acknowledgement of the unique place of Mäori, and New Zealand’s role in the Pacific and as a member of the international community.Ref: Section 60A & 61 of Education Act 2020 

For further information on the NAGS and NEGS, go to the Te Kete Ipurangi site: www.tki.org.nz
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DEPARTMENT ROLES & RESPONSIBILITIES
Prior to assigning roles and responsibilities to department members, take time to read the following advice on the art of ‘delegating’.

Delegating - Basic Advice

(Ref.  Dr. Carol Cardno, UNITECH)

The ability to delegate is one of the most important skills a Head of Department can have.

Key issues in delegating a task are:

· Accountability

· Power

· Responsibility

Accountability can not be delegated and ultimately, remains in the hands of the person doing the delegating; it is up to them to check that the delegated power is being used effectively.

Responsibility is what is accepted in a delegated task.

Power and the desire to keep it is what frequently stops genuine delegation.  Real delegation must involve the transference of power.  

Real delegation requires you to:

· let go

· trust someone, and

· still be responsible.

It’s not an easy thing to do.

How should you delegate?

· Make sure the roles and responsibilities are clear.

· Define any time scales that might be involved.

· Provide any necessary materials, information, support.

· Explain how the delegated role fits into the overall plans for the department.

· Arrange for mutually agreed progress reports if appropriate.

· Decide on an agreed method of evaluation.

· Praise and encourage whenever possible.

Delegating to Mäori Department Personnel

What needs to be done? 





Delegated To Who

Curriculum
	Reviewing last year’s achievements
	

	Current Schemes of work for each level
	

	2 Year Future Planning
	


Co-curriculum
	Kapa Haka
	

	Ngä Manu Körero
	

	Hoe Waka
	

	Local competitions
	

	Pohiri
	


Other
	Department Social outings
	

	Resource Room
	

	Departmental Minute Secretary
	

	Examination entries (double check)
	

	P.R. for prospective students
	

	Liaison with Whänau Support Group and Iwi
	

	Inter-school hosting or visits
	

	Induction of new staff
	


Successful delegation

When delegating tasks to others, you need to take into account two ingredients that will determine performance; a person’s competence and commitment.

Competence is a function of knowledge and skills, which in turn are gained or can be gained from education, training and/or experience.

Commitment is a combination of confidence (a feeling of being able to do a task well without supervision) and motivation (a person’s interest in and enthusiasm for doing the task well).  

According to Kenneth Blanchard, there are four leadership styles appropriate for the various levels of development.  This has important implications for delegating.

Development Level




What You Need To Do

High Competence and High Commitment

Turn over responsibility


High Competence and Variable Commitment
Praise, listen and facilitate

Some Competence and Low Commitment

Direct and support (act as coach)

Low Competence and High Commitment

Direct and supervise closely

The following forms are designed to clarify and support delegation in practice:

Delegation Practice

(The very next time you have the opportunity to delegate a task formally, spend about 15 minutes filling in this form with the team member who is taking responsibility for the task)

PART  A:  DELEGATION  OUTLINE

1.
TASK  DESCRIPTION:.
2.
DELEGATED TO:
3.
TASK  COMPLETION  DATE:
4.
RESPONSIBILITY  FOR:


(specify: expected outcomes)

5.
AUTHORITY  FOR:


(consider:  decision-making, budget, staff, etc)

6.
ACCOUNTABILITY:


To:  (Yourself)
Checks

a)  By                                                                 please report on:

b)  By                                                                 please report on:

REPORT  TASK  COMPLETION  BY:                                                                             

Delegation  Practice

PART B:  DELEGATION  SUCCESS CHECKLIST

Photocopy this form and ask the colleague to whom a task has been delegated to complete it and discuss it with you when reporting task completions.

	 
	Conditions


	Poor


	Adequate


	Excellent



	1
	Task Explanation


	 
	 
	 

	2
	Responsibility


	 
	 
	 

	 
	Clarification


	 
	 
	 

	3
	Authority


	 
	 
	 

	 
	Sufficiency


	 
	 
	 

	4
	Accountability


	 
	 
	 

	 
	Maintenance


	 
	 
	 

	 
	Task Completion


	 
	 
	 

	5
	Delegation


	 
	 
	 

	 
	Trust


	 
	 
	 

	
	
	
	
	


Additional Comments:
	

	

	


BASIC BUDGET ADVICE

1.
Attach a short one page action plan of the objectives (no more than 3) for the Mäori Department.   

2.
This one page action plan is essentially a summary of your three major objectives for the year.

3.
The objective should be costed out if possible, with the expected outcomes and how evaluation will take place.

4.
When detailing the Mäori Department budget split major areas of expenditure.


For example:


-
Consumables (materials)


-
Photocopying and printing costs


-
Sundries and Resources


-
Minor Equipment (under $500)


-
Textbooks (order by priority)


-
Repairs and Maintenance


-
Capital Equipment (over $500)


-
Renewals and Replacements (any items you wish replaced)


-
Professional Development


-
Support Staff (always ask for a resource person)


-
Class Trips


-
Fees


-
Future furniture and equipment replacement plan (be proactive)

5.
Know what your school charter is.

6.
Know who draws up the budget and when.

7.
Be prepared to back up your budget requests

8.
Use successful outcomes already achieved to support claims.

9.
Know the Mäori Language Resource (MLR) formula and what it can be spent on.

10.
Know that you are still entitled to ordinary i.e. general school resourcing as a matter of right as well as MLR.

DUTIES OF THE HEAD OF DEPARTMENT

Functions of the HOD:

1)
to organise and co-ordinate the work of the department;

2)
to prepare schemes of work, which are reviewed annually;

3)
to unlock the potential in all teachers in the department by sharing vision and values, valuing them, giving feedback and recognition and managing their 
aspirations.

4)
to monitor the progress of all students in the department.

The HOD is accountable for:

1)
The implementation and obligations of the School's Charter;

2)
The appropriate delivery of the curriculum;

3)
The development of new courses as appropriate;

4)
Personnel leadership;

5)
The preparation and update of a Department Management Plan;

6)
Maintenance of academic programmes and standards;

7)
Department resource management (including finances);

8)
Communication via departmental and whänau support meetings; and

9)
The fostering and maintenance of collegiality.

10)
Maintenance of a high, positive profile for the department both in and outside of the 
school

Leadership and management are two distinctive and complementary systems of action.  Each has its own function and characteristic activities.  Both are necessary for success in today’s ever changing environment.  Management is about coping with complexity.  Leadership on the other hand is about coping with change.

Mäori Department - Internal and External Review

HOD (Self Review):

1.
Schemes of work






   
   Yes       No

	All schemes of work are consistent with National Curriculum statements


	
	

	
	
	

	Schemes document the following:
	
	

	




Subject
	
	

	




Level
	
	

	




Aims
	
	

	




Objectives
	
	

	




Resources
	
	

	




Organization/Structure
	
	

	




Topics
	
	

	




Time Allocation
	
	

	




Assessment Requirements & Schedules
	
	

	
	
	

	Schemes reflect the essential skills:
	
	

	




communication
	
	

	




numeracy
	
	

	




information
	
	

	




problem solving
	
	

	




self management and competitive
	
	

	




social and co-operative
	
	

	




physical
	
	

	




work and study
	
	


2.
Teaching



Checklist



    Yes        No
	All staff have copies of appropriate schemes
	
	

	
	
	

	All staff teach according to the Department Management Plan.  Method of assurance:
	
	

	
	
	

	· documented classroom visits
	
	

	· checking documented samples of work taught
	
	

	· other - specify
	
	

	
	
	

	A range of techniques are used to teach the curriculum.  Method of assurance:

	
	

	
	
	

	· plan book of teacher
	
	

	· classroom observation
	
	

	· other - specify
	
	

	
	[image: image14.emf]
	

	Programmes meet the learning needs of individual students:


	
	

	
	
	

	Method of assurance-
checking samples of work taught
	
	

	checking assessments used
	
	


3.
Assessment



Checklist



    Yes        No
	The Maori Department has an assessment policy
	
	

	
	
	

	It is consistent with the school policy
	
	

	
	
	

	Responsibilities are clearly documented
	
	

	
	
	

	A range of modes are used for assessment:

Number used
	
	

	




Year 9   
	
	

	




Year 10 
	
	

	




Year 11 
	
	

	




Year 12 
	
	

	




Year 13 
	
	

	
	
	

	The total number of assessments for each year are:
Number
	
	

	




Year 9   
	
	

	




Year 10 
	
	

	




Year 11 
	
	

	




Year 12 
	
	

	




Year 13 
	
	

	
	
	

	A central record keeping location of results is available in the Department
	
	

	
	
	

	Information available for year to year
	
	

	
	
	

	Can demonstrate that assessments form the basis for future planning
	
	

	
	
	

	A range of exemplars for each assessment at each year level is available
	
	

	
	
	

	Summarised information on national examination achievements is
	
	

	provided to the Principal and BOT in February.
	
	


4.
Barriers to Learning


 Checklist


    Yes        No
	The Mäori Department actively works to identify barriers to learning.
	
	

	Specify methods:


	

	The Mäori Department develops strategies to minimize barriers to learning.
	
	

	Specify strategies:



	Textbooks used are appropriate to learning.
	
	

	
	
	

	Practices of Department identify and support more able students.
	
	

	Specify:



	Practices of Department identify and support less able students.
	
	

	Specify:


	
	


5.
Budget and Finance


Checklist


  Yes        No

	Annual budget prepared in format expected by BOT
	
	

	
	
	

	Action plan developed in support of budget
	
	

	
	
	

	Priority needs of Department established and documented
	
	

	
	
	

	Able to work within budget provided
	
	

	
	
	

	Evidence of sound practices in monitoring budget
	
	

	Specify
	
	

	
	
	

	Long term plan of Department needs for next 3 to 5 years documented
	
	


6.
General

	Minutes of Department meetings are on file
	
	

	
	
	

	Arranged time of meetings/number of meetings held:
	
	

	
	
	

	For the period from:


to:
	
	


Additional Comments

	

	

	

	

	


Date:

Signed:





HOD Mäori

Signed:





Independent Evaluator

Date of next review:
JOB DESCRIPTION - THE BASICS
A job description is an organized, factual statement of the title, function and objectives of the job.  It also states expectations of performance and may also state the amount of authority carried by the person holding the job.  

According to the Ministry of Education, a job description outlines an individual’s professional duties, responsibilities and status within the school. Job Descriptions should:

· be written in simple but clear terms;

· not be over-prescriptive;

· reflect priorities within the strategic and annual plans;

· evolve from consultation and allow scope for personal development;

· be reviewed regularly.

Features of effective Job Descriptions:

· Descriptive not prescriptive;

· Dynamic (flexible, renewable and changeable);

· Comprehensive (one document covering all roles);

· Individual (unique in terms of annual targets);

· Developmental (forming the basis for appraisal);

· Achievable (realistic, meaningful results expressed in specific outcome oriented terms directly related to duties).

A  SAMPLE  TEMPLATE:  

1.
Job Details

Job Holder: 
Job Title:

School:

2.
Job Purpose

Short clear statements of why the job exists.  It is not a list of duties or a review of how to operate the job.
3.
Dimensions

Staffing responsibilities (where applicable).

4.
Key Result Area (Long and Short term objectives)

What is expected to be achieved within the areas of the job.  It is not a list of duties.

A performance objective should relate to the school's goals, be clear and concise, be achievable

RESOURCE INVENTORY, LOCATION, ISSUING METHODS, MAINTENANCE AND SECURITY.

An inventory is needed for all your resources, such as:

· Units of work

· Text books

· Dictionaries

· Videos

· Audio tapes

· Hardware such as T.V., video, computers, laminators, printers, scanners, cassette recorders, etc.

· Software

· Photographs

· Teacher references

· Other resources

Hints

#1 -
All word processing programmes have a Database option which allows you to enter all your resources under different fields.  You can then arrange and re-arrange according to alphabetical order, by year, by type, by level.  The key is deciding what fields you want in the first place.

#2 - 
Approach your school librarian for help and then apply for school discretionary staffing to organize your resources.

RESOURCE  INVENTORY - A SAMPLE

Example of a Records Table

Resource

Reference

Where Stored  
Student

Teacher

Issuing Method

i.
If resources are being issued for the term/year: note in your Plan book beside student’s name.

ii.
If the resources are being issued on a casual basis: have a 1B5 issue book which must be filled in and keep it handy.  Headings can be:

	Date
	Resource Title
	Number
	Student
	Date Returned
	Teacher’s signature

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	


MEETINGS AND REPORTING TO THE PRINCIPAL/BOARD OF TRUSTEES
The following points are valid when a Departmental or Whänau Support hui is to be held.  Well-organised meetings have the following features:

· A chairperson to lead and chair the meeting.

· A minute secretary to call regular meetings and keep Action Minutes/Points.

Hints:

· Set a time frame and start on time and finish on time.

· Circulate the agenda prior to the meeting so the purpose is clear to all.

(Item, who wants it tabled, place easy items at the beginning, hard items in the middle and information-only items towards the end)
· To ensure the meeting is successful, the chairperson must:


-
seek regular comments on what people think (at and of the meetings)


-
encourage all people to participate


-
clarify whether items are for decision, exploration, action, or information


-
ensure minutes are kept and circulated to all, including the Principal and 



the BOT


-
use Action Minutes and issue them promptly


-
strive for commitment, frankness, tolerance, participation and relevance



from all attendees.

Copies of all meetings should be forwarded to both those who attend and the Principal/Board of Trustees for their information.
Template for Meeting Minutes

MEETING OF MÄORI DEPARTMENT
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AGENDA

1.
Karakia

2.
Apologies

3.
Previous Minutes and Matters Arising

4.
General Business:

MEETING NOTES

	Code
	Agenda Item
	Discussion Summary
	Action Required
	Personnel

	1.0 

EV
	Open Day & Night
	Thanks to the team, Job well Done
	
	

	2.0 

SPC
	DK Return
	Kei te hoki mai ki te whakaako , me toro atu ki te awhi , te tautoko 
	
	

	3.0 

Mod
	Moderation Reports due to LE
	E 3 mo te reo , e 5 mo MPA

Kua rite nga mea mo te reo 
	Me tuku e te HOD

Nga paerewa mo MPA hei te ata
	RT

TP

	4.0 

PD
	EMod 2 day wananga
	6 & 7 Sept , Mon & Tues at Disney Land,

THM to notify Principal
	Make bookings

Notify AIrNZ
	RT

	4.1 

PD
	TRTHM Wananga 2 day
	3 & 4 Sept Thurs & Fri at Las Vegas
	Relief ready for 4 Days
	All

	5.0 

BM
	Positive Reinforcement & Discipline
	Strategies currently being used were drafted as dept approaches 
	Me tuhi ki tetahi Word Document

Hoatu ki a FG
	PA

	6.0 

EV
	Jnrs Kapa Haka Fest
	28 August, Sunday only 2 teams registered at this time.
	nil
	

	7.0 

SP
	Tahiti 
[image: image9] Progress Report
	Lots of admin, finance, organisation etc. coming to closure

· Snr Mgmt Presence for Trip queried

· Whanau Mtg 23.8.04

· Pay flights 
	see ST for apps

Itinerary Confirmed

Student Pymt Accounts reconciled

Fundraising Acct reconciled

Collect in Passports
	RT

RT

TA

TA


STUDENT ACHIEVEMENT
1.
DEPARTMENTAL TARGETS: 

· CONSISTENT WITH SCHOOL GOALS

· MOE PLANNING 

· REPORTING AND BASED ON SELF REVIEW

2.
HOW TO ACHIEVE IN TE REO MAORI

3.
ANALYSIS OF ACHIEVEMENT:

· HOW WELL DID THE DEPARTMENT DO AGAINST THEIR STATED TARGETS

· WHAT IS THE INFORMATION TELLING US (NEEDS/PATTERNS/TRENDS)

· HOW IS THIS INFORMATION USED TO IMPROVE TEACHING / LEARNING/ACHIEVEMENT
[image: image17.emf]
MAORI DEPARTMENT TARGETS

Aims:

· To contribute to achievement of school goals;

· To (list specific aims you have for your department in addition to the school goals)

	Goal
	Strategies
	Indicator
	Critical Success Factors
	Who & When

	To increase the number of students in te reo programmes
	· 
	
	
	

	To enhance Literacy competencies of students
	
	
	
	

	To increase the percentage of students leaving school with NCEA level 3
	
	
	
	

	
	
	
	
	


HOW TO ACHIEVE IN TE REO MAORI

Students

· Arrive promptly to class;

· Attend school on a regular basis;

· Be prepared for class i.e. bring the correct equipment to every class;

· Work to the best of your ability;

· Do not waste time;

· Take direction from your teacher; and

· Complete assignments on time.

Homework Expectations

We want our students to develop sound work habits. Parents can assist in this development by helping their children organise homework.

At this level students should be completing on average 30 minutes per night per subject.

Parents have a key role to play in ensuring students are given the opportunity to complete regular homework. At senior levels, parents should expect homework to be completed every night. Parents should be wary of their son or daughter who frequently says that they have nothing to do.

Homework includes:

· Reading

· Completion of work started in class

· Completion of assignments

· Learning the terms, language and important facts associated with Te Reo Maori

· Preparation for new work i.e research

· Revision for class tests

To help with homework parents can assist by:

· Taking an interest in homework

· Helping students to plan their time effectively

· Checking the students’ homework diary once a week

· Providing a good learning environment

ANALYSIS OF ACHIEVEMENT

Department..................................  HoD.......................................... Period...................

Part One – Student Achievement

	Subject
	Numbers taking the subject
	Total credits available 
	Average credits attempted by students
	Average             credits achieved by students

#                %
	Number of students achieving to next entry level

#                %

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	


Part Two – Areas of Excellence (give three areas)
Part Three – Areas in need of further work (give three areas)
NQF ANALYSIS

Achievement Standards

	Subject:

	Standard
	Not Achieved
	Achieved
	Merit
	Excellence
	Not Entered
	Number*

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	


	Subject:

	Standard
	Not Achieved
	Achieved
	Merit
	Excellence
	Not Entered
	Number*

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	


*Number is the total number of students. Please use% of this number in other columns.

Unit Standards

	Subject

	Standard
	Not Achieved
	Achieved
	Not Entered
	Number *

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


TEACHER PROFESSIONAL STANDARDS
EXPECTATIONS OF TEACHERS IN OUR DEPARTMENT IN REGARDS TO:

1. PLANNING

2. EFFECTIVE TEACHING DIMENSIONS

3. STUDENT BEHAVIOUR MANAGEMENT

4. HOMEWORK

5. ASSESSMENT 
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PLANNING

What makes a good course?

We define a “good course” as one which meets the following five criteria:-

1.
Challenges students to higher level learning by including problem solving,decision making, critical thinking, and creative thinking. (see examples that follow)

2.
Uses active forms of learning:

Some learning will be “passive”, i.e. reading and listening.  But “higher level learning” requires one to solve problems, to think critically, etc.

3.
Gives frequent and immediate feedback to students on the quality of their learning:

“Frequent”, means weekly or daily.  “Immediate”, means during the same class or at the next class session.

4.
Uses a structured sequence of different learning activities:


Any course needs a variety of forms of learning (e.g. lectures, discussions, small 
groups, writing, etc.), both to support different kinds of learning goals and different learning styles.  But these various learning activities also need to be structured in a sequence such that earlier classes lay the foundation for complex and higher level learning tasks in later classes.

5.
Has a fair system for assessing students:

The assessment system should be objective, reliable, transparent, based on learning, flexible, and communicated in writing.

EXAMPLES OF HIGHER LEARNING ACTIVITIES

Summary of suggested creative thinking techniques:

1. Brainstorming: Focus on (1) quantity or more ideas; (2) the wilder the better; (3) no evaluation; and (4) building on, combining, improving, hitch-hiking on ideas is sought. E.g. what are ways schools can be more effective?

2. Reverse brainstorming. E.g. what are ways schools can be less effective?

3. Assigning thinking roles in role plays.  E.g. summariser, mentor, teacher, commentator, journalist, devil’s advocate.

4. Creative writing: telling tales, story starters,

5. Simulations and role plays

6. What if? Just suppose, and Rearrange the facts exercise (what would you do…?)

7. Metaphorical thinking, analogies, forced associations, syntectics.  E.g. this school is like ….. A good teacher is like a …

8. Idea-spurring questions: What can you do to improve it?  What can you add?  Modify?  Rearrange?  Make bigger/smaller?

9. Semantic webbing, mapping, linking, chaining, star diagram.

Summary of suggested critical thinking techniques:

1. Graphic organisers: Flowcharts, models, concept maps, venn diagram, decision-making trees, sequence charts.

2. Voting or ranking methods.  E.g. please categorize and rank the ideas on the list.

3. Plus, Minus, Interesting (PMI), Pros and Cons.  E.g. record the positives, negatives, and interesting aspects on…

4. Guided Questioning, Think Sheets, Reflection Logs, Minute Papers

5. K-W-L.  What did you already Know about …?  What do you still want to know?  What did you learn …?

6. Summing up: Summaries, Outlines, ‘Nutshelling’

7. Critiques, Rebuttals, Replies, Re-joiners

8. Mock trials, debates, examining both sides of argument,

9. Case-based reasoning

10. Categorization schemes, taxonomies, compare and contrast matrices.

Summary of suggested co-operative learning techniques:

1. Partner Activities: share, check work, review, discuss, think, peer review, tell and retell.

2. Round robins and round tables.  E.g. I want each person to add one idea and then pass the list on to the next person.  Then rank the best three ideas.

3. Structured controversy.  Pairs will be assigned to pro and con sides of a debate.  Then roles are reversed.

4. Group investigation,  jig saw, co-op 

5. Value lines and graphs

6. Project-based learning

7. Gallery tours

8. Team competitions, debates, team concept webs, picture making exercises, buzz groups.

An Approach to Programme Planning 





(from Draft Maori in the NZ Curriculum – June 2003 MOE)
To create successful language programmes, teachers should use a planning cycle made up of a series of logical steps. In planning their programmes, it is suggested that teachers: 

· identify the goals for the teaching and learning programme, including the philosophy and aims for teaching and learning Mäori; 

· identify the needs, interests, and prior language-learning experiences of their students; 

· identify the achievement objectives appropriate to the students’ needs for each part of the programme; 

· look at programme plans designed to realise shorter-term objectives (such as plans for units of work) in relation to longer-term programme-planning issues, such as school-wide timetables, levels sequencing, preparation for national awards, and possible links with programmes in other schools; 

· identify suitable themes, topics, text types, structures, and vocabulary for each section of the programme; 

· identify appropriate learning and assessment activities; 

· decide how revision and extension activities will be integrated; 

· select, gather, create, and adapt (where necessary) suitable resources; 

· develop an assessment plan and a homework plan; 

· evaluate the learning programmes in terms of the planned goals; 

· make any necessary adjustments to the programme; 

· re-visit the philosophy and aims of the programme in the context of the adjustments made and continue on through the cycle. 

EFFECTIVE TEACHING DIMENSIONS

What makes an effective teacher?

Our department adheres to The New Zealand Teachers’ Council guidelines for assessing what is an ‘effective teacher’ (although they use the term ‘satisfactory’):

1.
Professional Knowledge – an effective teacher demonstrates knowledge of:

· Current curricular (Te Reo Maori and current learning theory);

· Te Tiriti o Waitangi;

· The characteristics and progress of their students;

· Appropriate teaching objectives;

· Appropriate technology and resources; and

· Appropriate learning activities, programmes and assessment.

2.
The Learning Environment – an effective teacher in practice:

· Creates an environment of respect and understanding;

· Establishes high expectations which value and promote learning;

· Manages student learning processes; and

· Demonstrates flexibility and responsiveness.

3.
Teaching – an effective teaching in practice:

· Communicates clearly and accurately;

· Uses a range of teaching approaches;

· Engages students in learning;

· Provides feedback to students and assesses learning; and

· Demonstrates flexibility and responsiveness.

4.
Professional Relationships – an effective teacher in developing relationships:

· Reflects on teaching with a view to improvement;

· Maintains accurate records;

· Communicates with whanau and caregivers;

· Contributes to the life of the learning centre;

· Develops professionally; and

· Maintains confidentiality, trust and respect.

5.
Professional Leadership – an effective teacher in showing leadership:

· Demonstrates flexibility and adaptability;

· Focuses on teaching and learning;

· Leads and supports other teachers;

· Displays ethical behaviour and responsibility;

· Recognises and supports diversity among groups and individuals;

· Encourages others and participates in professional development;

· Manages resources safely and efficiently.

STUDENT BEHAVIOUR MANAGEMENT

(Dr William Rogers, education consultant, Australia)
	AIMS

To enable our students to:
· Consciously take ownership, and responsibility, for their behaviour;

· Respect the rights of others (here in our school);

· Build positive relationships in class; and to

· Support learning.

	STUDENT RIGHTS

· The right to learn.

· The right to feel safe.

· The right to respect.

	STUDENT RESPONSIBILITIES

· Eg: getting to class on time;
· Settling down to work;
· Engaging in learning process;
· Respecting self and others;
· Caring for equipment.

	PREFERRED TEACHER PRACTICES:

· Conscious calm (CC) – when confronted with disruptive or aggressive behaviour calm yourself before calming the student;

· Description of reality (DOR) – when responding to disruptive students e.g. ‘A few students are fiddling with pens … I need you looking this way … thanks.’

·  Partial agreement (PA) – rather than arguing, but then ‘firmly block’ (FB) any student attempt to argue further.

· Use the least intrusive intervention – the following three strategies help diffuse explosive situations: TI (tactically ignore), TIF (tune in to students feelings), TUT (take up time)

· Focus on main issue and make sure the student(s) know there are – DC (deferred consequences), IC (immediate consequences).  They have a choice but you will follow-through.

	CLASS PLAN

Core routines:

· Out of class ‘settling’ before classroom entry

· Seating plan

· Positive greeting at start and at end of class

· 1st 3 minutes: establish whole-class attention -Signal/cue  Wait

     Confidently step up voice

     Step down voice with tactical pausing and group scanning

     Emphasize ‘calm’ group 

     Attention as the norm from the first class

Most problems occur during transition times – at the beginning and end of the class.  So take particular care to establish effective routines at the beginning and end of class.

· Beginning of class: When they walk in, have something for them to do.  A quiz, copy from the board, read something so that each student knows exactly what to do when you take roll.

· End of class: Establish a routine that books are not put away until the bell rings.  They can work on their homework, read but they are not to talk.


HOMEWORK 

· Appropriate homework should be set at all levels.

· It is recognised that the amount of homework set will vary at each level.  As a guide:


- Years 9 and 10 should receive 20 minutes of homework at least three times a 
week.  


- Year 11 should receive 30 minutes.


- Years 12 and 13 will be left to your discretion.

· When you set homework, check to see that it is done.

· Homework set should be practice or revision or extension of work already covered in class.

ASSESSMENT

Student achievement must be assessed in a manner that is fair, valid and consistent.  Assessment and evaluation of student achievement are used to:

· provide information to students and parents;

· to inform teaching and learning programmes; and

· to inform policy.

Good assessment practice:

· involves sharing learning goals with students;

· aims to help students know and to recognise the standards they are aiming for;

· involves students in self-assessment;

· provides feedback which leads to students recognizing their next steps and how to take them;

· is underpinned by confidence that every student can improve; and

· involves both the teachers and students reviewing and reflecting on assessment data.

(Source: Assessment for learning – Beyond the black box, Assessment Reform Group, 1999)

Teachers must ensure that assessment procedures are outlined in Course Outlines.  All procedures must be in line with school policy:

· Attendance: Minimum of 80% attendance to be eligible for any award.

· Appeals: All students have the right to lodge an appeal if they are unhappy with assessments.

· Authenticity of student work: Have all students sign an Authenticity Declaration at start of year and for each piece of internally assessed work for NCEA.

· Compassionate consideration: grounds include illness, injury, family bereavement, trauma or any other unforeseen circumstances; if no other assessment opportunity is available.

· Extensions for internally assessed work: In special circumstances teacher may grant.

· Missed assessments: The reassessment opportunity for Unit/Achievement Standards can be used to enable students to be assessed.

· Misconduct: Any student found to be cheating or disrupting others will be failed.
· Reassessment: If feasible and/or practicable, one reassessment will be given.

· Recording: In order to check accuracy, students will sign to verify accuracy of result.

· Withdrawing from a standard:   After discussing with teacher, must put it in writing and signed by parent/guardian and student
CURRICULUM MANAGEMENT

1. NATIONAL QUALIFICATIONS FRAMEWORK

2. TE WHAKAAKO I TE REO – SUGGESTIONS FOR TEACHING MAORI

3. COURSE OUTLINES
· YEAR 9 (2 X SEMESTER COURSES) & YEAR 10

· NCEA LEVELS 1-3 (INCORPORATING UNIT STANDARDS) 

4. LESSON PLAN EXAMPLE

5. LESSON PLAN TEMPLATE

*********Highly Recommended Language Teaching Text*********

“Scaffolding Language Scaffolding Learning:

Teaching Second Language Learners in the Mainstream Classroom”

By: Pauline Gibbons (Foreword by Jim Cummins)

Heinemann ISBN 0 325 00366 1

Cost $ 50.00

NOTE: While this text has been written for teachers and learners of English as a second language the principles, ideas, skills, techniques, tasks and activities are totally applicable to te reo Maori. All you have to do is provide authentic cultural context and accuracy in te reo. It is a superb teacher text!
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NATIONAL QUALIFICATIONS FRAMEWORK

The National Qualifications Framework contains two types of national standards: achievement standards and unit standards.  Credits from all achievement standards and all unit standards count towards NCEA qualifications.

Achievement standards are similar to unit standards in that they provide criteria for assessing student performance.  Achievement standards tend to be “broader” and “leaner” with an academic base and have fewer specific performance criteria than unit standards.  They are derived from national curriculum statements (in this case Te Reo Maori i roto i te Marautanga o Aotearoa).  They replace courses previously covered by School Certificate, Sixth Form Certificate and University Bursaries.  Unit standards on the other hand were developed on the basis of the experience and expectations of employers, tertiary/training providers and expert panels.  

Relationship of National Curriculum to National Assessments

Nationally, there are two streams of NCEA examinations for Maori language students:

· NCEA Te Reo Maori Levels 1-4 (for mainstream students)

· NCEA Te Reo Rangatira Levels 1-4 (for immersion te reo students)

The table below shows the match-up between the existing national curriculum, Te Reo Maori i roto i te Marautanga o Aotearoa (year) and NCEA examinations (began 2001).  

	CURRICULUM
	ASSESSMENT

	Te Reo Maori i roto i te Marautanga o Aoteaora
	NCEA

(24 credits)
	UNIT STANDARDS

	Level 1
	Te Reo Maori Level 1
	7257, 7261, 7265, 7269.

	Level 2
	Te Reo Maori Level 2
	7258, 7262, 7266, 7270.

	Level 3
	Te Reo Maori Level 3
	7259, 7263, 7267, 7271.

	Level 4
	
	7260, 7264, 7266, 7272.

	Level 5
	
	

	Level 6
	Te Reo Rangatira Level 1
	

	Level 7
	Te Reo Rangatira Level 2
	

	Level 8
	Te Reo Rangatira Level 3
	


The Marautanga was intended to provide teachers with a basis for planning programmes for students learning Maori in immersion environments (from Kura Kaupapa to Whare Kura).  However due to the lack of a curriculum for students learning Maori in mainstream schools, it was used as the basis for NCEA Te Reo Maori Levels 1-4.  

STOP PRESS !!!!!!!!!!!!!!! New draft Maori in the New Zealand Curriculum

The long-awaited national curriculum for all students learning te reo Maori in mainstream New Zealand schools in all subject areas including te reo Maori is due to be published in 2007.  Copies of the Draft Maori in the New Zealand Curriculum can be obtained through: 

iritana.bristowe@minedu.govt.nz  The draft curriculum is currently being trialled in a small number of schools, reviewed, and refined in accordance with the feedback received. 

Any school can use the new draft curriculum to experiment with and are encouraged to do so in the interests of promoting better teaching and learning.

Enquiries should be made to Alice Patrick, Senior Adviser Languages, Ministry of Education Wellington – allice.patrick@minedu.govt.nz or to the te reo Maori adviser in your regional School Support Services office.

TE WHAKAAKO I TE REO:  HE KUPU TOHUTOHU

SUGGESTIONS FOR TEACHING MAORI

Reference: Paul Nation, Associate-Professor in the English Language Institute at Victoria University of Wellington.
There are two types of classroom activities that can lead to language learning:

-
those that focus on form of language by explicitly drawing attention to sounds, word parts, words, grammar, or discourse, and

-
those that focus on the meaning or message conveyed by the language being used

Second language acquisition research indicates that there are four main strands that can make up a language course:

1.
A language course should provide large quantities of meaning-focused, comprehensible input over a range of discourse types, including interactional discourse types.
Rationale:  it provides conditions that are most suited to the acquisition of implicit knowledge of the language which is essential for fluent language use.  Input must be from a varied range of discourse types.

2.
A language course should provide some form-focused instruction.

It makes the learners aware of forms that might not have been noticed but controlled practice alone does not provide the conditions for successful language learning.  The research indicates that formal instruction and informal exposure together work better than either on its own.
3.
A language course should involve the learners in producing meaning focused output.
Much of this speaking can be on familiar topics and in supportive situations, but learners may need to be encouraged or pushed to produce language.  A justification for pushed output is that it makes learners aware of gaps in their command of the language by making them use language in ways that they may otherwise avoid.  

4.
A language course should provide substantial opportunity for fluent language use

This can be done by providing repeated opportunities to listen to or produce the same material, by allowing learners to work with content and language items that are already very familiar to them, or by allowing them time for preparation and practice before performing.

 What should be contained in a well-designed listening and speaking course?
Learning a language is not a simple task and it is foolish to ignore its complexity.  It is useful to be aware of the range of possible options, and then, by considering the options, make choices that suit particular needs.  The option given most attention in this article is strands.  Looking at these four strands together, rough proportions of time given to each of the four strands are shown below (where there is little contact with the language outside the school).
	STRAND
	Years 9, 10, 11
	Years 12, 13

	Meaning focused listening
	40%
	20%

	Form focused instruction (e.g. grammar)
	25%
	20%

	Meaning focused speaking
	20%
	30%

	Fluency
	15%
	30%


Second language teachers should look closely at the strands that make up their language programme.  First they should check it for balance, to make sure for example that there is not too much form-focused instruction or that there is enough of it.  Then they should look at the techniques and activities in each strand to see if they are likely to reach their learning goals.  This planning and monitoring provides the important connection between research on second language learning and its application in second language classrooms.

The tables below,set out the characteristics and some sample activities for each of the four strands.

Strand: Meaning-focused input

	Characteristics
	Activities

	Listening or reading

Focus on communication

Comprehension of the input

Some unfamiliar language items

The conditions for learning from meaning-focused input include:

· comprehension

· noticing

· comparison

· receptive retrieval

· receptive generative use

A very effective way of making a task easier is to make sure that the learners are familiar with as many parts of it as possible.  This can be accomplished by:

· control through selection or simplification;

· recall or sharing of previous experience;

· pre-teaching or experience
	Listen and enjoy (daily serialised story)

Listen and decide (true/false)
Listen and draw (basic – students have a picture it is a colouring-in exercise, advanced – draw a house/island)

Listen with a picture as a support

Picture ordering (of a story)

What is it? (teacher describes something and class has to decide what is being described)

“What I did yesterday” (an oral research project, student record, replay, say what they think is being said, rewind frequently, ask about vocab. & grammar)

Notetaking (e.g. read and look up, summarising a passage)




Strand: Language-focused learning

	Characteristics
	Activities

	Receptive or productive

Focus on language features

Conscious attempts to learn language items

Reviews by Long (1988) and Ellis (1990) indicate that form focused instruction can have the following effects:

1. In combination with meaning focussed instruction, leads to better results than either kind of instruction alone.

2. Can speed up the rate of language acquisition.

3. May help learners to continue to improve their control of grammar rather than becoming struck with certain errors.

4. Can lead directly to acquisition, depending on the kinds of items focused on.

5. Can indirectly provide meaning focused input.
	Pronunciation drills (distinguishing sounds  multi-choice, sound dictation, repeating, Don’t be tricked)
Dictation (prep. Read-and-look-up, normal, guided dictation i.e. write up nouns, verbs on board, one-chance dictation, peer dictation, completion dictation i.e. fill in the gaps)

Grammar

Vocabulary learning (I.R.D.P., beginning – flash cards, Categorising, Memory card game, match-up tactile recognition activity, Bilingual story-telling i.e. a story in English with 10 Maori words in text, meaning is clear from context, synonym search, at the intermediate stage explore concept of one word many meanings by analysis of many examples, or deductively by giving the meaning and finding examples, Words I will remember – where was the word met, what it means, how it is used, how it can be easily remembered, ranking, guessing unknown words from context)
Guided speaking


Strand: Meaning-focused output

	Characteristics
	Activities

	Speaking or writing

Focus on communication

Production of comprehensible message

Opportunity to improve control of skill or language items

Some researchers argue that the knowledge that is needed to speak will not come unless the learners are “pushed” to speak.  This extends learners and heightens their awareness of the im-

portance of particular grammatical features.
	Letter writing

Diary writing

Writing (imaginary biography of an unknown person in a photograph, summary paragraph e.g. summarise a story in one paragraph then in one sentence)

Role play (TPR-Storytelling – students given vocab. learnt earlier and have to incorporate them into a story which they act out or retell)

Information gap activities (Strip Story) 

	Without pushed output learned mainly acquire language features that are necessary for comprehension.
	Card game ‘Tell us about …”, “Conflict” – teacher sets up a role play with a problem to resolve then roles are reversed, Same or different, Find the change, Complete the map, Be an expert, Find the story, Ranking, Real-life Decision-making)

Problem solving (the learners are given a problem to solve by reaching agreement amongst themselves; they are not allowed to vote but may only discuss.)

Three-level Comprehension exercises

Formal speaking (Speech, debate)


Strand: Fluency development

	Characteristics
	Activities

	Receptive or productive

Focus on communication

Pressure to perform at a higher than normal level

No unfamiliar language items at all

Fluency is likely to develop if the following conditions are met:

· the learners take part in activities where all the language items are within their previous experience

· the activity is meaning focused

· there is support and encouragement for the learner to perform at a higher than normal level.


	Speed reading

Repeated reading (set the learners a new task to do each time or set a new time goal, research suggest 4 or 5 re-reads is most effective)

Fast writing

Repeated talks under time pressure 

(5-4-3)

The best recording (learners speaks in to a recorder about a topic or picture, then listens and takes note of where recording can be improved then re-records the talk)

Ask-and-answer (in pairs read a text, then one learner questions the other about the text from a list of teacher-prepared questions)

Rehearsed talks (involves learners using the pyramid procedure of preparing a talk individually, rehearsing it with a partner, practicing it in a small group, and then presenting it to the whole class)


COURSE OUTLINES
(Objectives, skills and content have been extracted from the Draft Maori in the NZ Curriculum document)

	YEAR 9

TE REO MAORI

SEMESTER ONE

(20-week course: Terms 1 &2)

	PREREQUISITES:

None


	WHAT THE COURSE LEADS TO: 

Year 9 Te Reo Maori – Semester Two



	OBJECTIVES:

· greet, farewell, and thank people and respond to greetings and thanks; 

· introduce themselves and others and respond to introductions; 

· communicate using days of the week, months, and dates; 

· communicate about personal information, such as name, age, nationality, and home; 

· communicate about location; 

· understand and use a range of politeness conventions (for example, ways of thanking people, apologising, excusing themselves, and complimenting people); 

· use and respond to simple classroom language (including asking for the word to express something in Mäori). 

	SKILLS – students will be able to:

· identify the sounds of letters of the alphabet, letter combinations, intonation, and stress patterns; 

· recognize and understand simple, familiar words, phrases, and sentences;

· identify letters of the alphabet (arapü), letter combinations, written language conventions, and simple punctuation; 

· imitate pronunciation, intonation, stress, and rhythm of words, phrases, and sentences; 

· respond appropriately to simple, familiar instructions and simple questions; 

· ask simple questions;

· write simple, familiar words, phrases and sentences using the conventions of written language, such as appropriate spelling and punctuation.

	CONTENT SUMMARY:

· Myself and my friends;

·  Meeting people; 

· Special occasions; 

· What’s in my classroom or immediate surroundings;

·  Introducing the marae.

	ASSESSMENTS that students will undertake during the year:

· Pre-test

· Test 1

· Test 2

· Mid-year Examination


	YEAR 9

TE REO MAORI

SEMESTER TWO

(20-week course: Terms 3 & 4)

	PREREQUISITES:

Year 9 Semester One


	WHAT THE COURSE LEADS TO: 

Year 10 Te Reo Maori 



	OBJECTIVES:

· communicate about relationships between people; 

· communicate about ownership; 

· communicate about likes and dislikes, giving reasons where appropriate; 

· communicate about time, weather and seasons; 

· communicate about physical characteristics, personality and feelings.

	SKILLS – students will be encouraged to:

· identify sounds of letters of the alphabet, letter combinations, intonation, and stress patterns; 

· recognise and understand familiar words even in some unfamiliar contexts; 

· understand a range of short texts consisting of familiar phrases and sentences; 

· get the gist of slightly more complex or less familiar phrases and sentences.

· identify letters of the alphabet, letter combinations, and simple punctuation; 

· recognise and understand simple, familiar words, phrases and sentences; 

· understand a range of short texts consisting of familiar words, phrases and sentences; 

· get the gist of slightly more complex or less familiar phrases and sentences.

· begin to use pronunciation, intonation, stress, and rhythm for emphasis and to distinguish meaning; how will this be done? 

· respond appropriately to simple, familiar instructions and simple questions; 

· ask simple questions and give simple information.

· reproduce letter combinations and punctuation for words, phrases, and sentences in familiar contexts; 

· write simple, familiar words, phrases and sentences using spelling and punctuation conventions.

	CONTENT SUMMARY:

· Family and community life;

· Relationships: the family and extended family; 

· Belongings (such as pets or the contents of a school bag); 

· Familiar people: their appearances and personalities; 

· Time, weather, seasons; 

· School subjects; 

· Foods; 

· Sport and leisure.

	ASSESSMENTS that students will undertake during the year:

· Test 1

· Test 2

· End-year examination




	YEAR 10

TE REO MAORI

	PREREQUISITES:

Year 9 Te Reo Maori (Semesters 1 & 2)


	WHAT THE COURSE LEADS TO: 

NCEA Level 1 Te Reo Maori 



	OBJECTIVES:

· communicate, including comparing and contrasting, about habits and routines; 

· communicate about events, and where they take place; 

· give and follow directions; 

· communicate, including comparing and contrasting, about how people travel;

· offer, accept, and decline things, invitations, and suggestions; 

· communicate about plans for the immediate future; 

· communicate about obligations and responsibilities; 

· give and seek permission; 

· communicate about the quality, quantity and cost of things.  

	SKILLS – students will be encouraged to:

· make use of context and familiar language to work out meaning and relationships between things, events, and ideas; 

· understand specific details in contexts that may contain some unfamiliar language.

· understand a range of short texts that consist mainly of familiar language; 

· understand overall meaning and specific detail in contexts that may contain some unfamiliar language; 

· guess the meanings of unfamiliar words and phrases used in familiar contexts.

· initiate and sustain short conversations that involve polite social interactions (such as declining invitations); 

· give short prepared talks on familiar topics; 

· use generally appropriate pronunciation, stress, rhythm, and intonation.

· use resources (e.g. dictionaries and glossaries) to experiment with new language and to review their writing for accuracy; 

· write short texts on familiar topics; 

· use appropriate writing conventions.

	CONTENT SUMMARY:

· School day; Clothes; Arrangements and appointments.

· Getting around a town, city, community, or building; 

· Leisure time activities; Sports; Eating out: cafés, fast food outlets and Mäori gatherings; 

· Roles and duties at home, in the community, and at school; 

· Marae maintenance routines; Planning a hui; Shopping for food; 

· Gods, goddesses and guardians.

	ASSESSMENTS that students will undertake during the year:

· Pre-test

· Test 1

· Mid-year examination

· Test 2

· End-year examination


	YEAR 11

NCEA TE REO MAORI LEVEL 1

	PREREQUISITES:

Year 10 Te Reo Maori 


	WHAT THE COURSE LEADS TO: 

NCEA Te Reo Maori Level 2 



	OBJECTIVES:

· communicate about past activities and events; 

· communicate about present and past states, feelings and opinions; 

· communicate about past habits and routines; 

· describe, compare and contrast, people, places, and things.  

	SKILLS – students will be encouraged to:

· make use of context and familiar language to work out meaning and relationships between things, events, and ideas; 

· understand specific details in contexts that may contain some unfamiliar language; 

· distinguish between past and present actions and states.

· make use of context and familiar language to work out the relationships between things, events, and ideas; 

· initiate and sustain short conversations; 

· give short talks on familiar topics in a range of contexts, past and present; 

· use appropriate pronunciation, stress, rhythm, and intonation.

· use resources (eg dictionaries, glossaries) to experiment with new language and review their writing for accuracy; 

· write information on familiar topics in a range of contexts, past and present; 

· use appropriate writing conventions.

	CONTENT SUMMARY:

· My home town/ region/ country; 

· Home, school and community routines; 

· Enjoying time with family and friends; 

· Holidays; Geography and weather; 

· People and things: their appearance and qualities. 

· Mäori music; Mäori dance; Mäori weaving and carving. 

	ASSESSMENTS:   AS = Achievement Standards    US = Unit Standards

	AS or US
	Title
	Credits
	Internal or External

	AS90131
	Whakarongo i te reo o tona ao
	6
	Internal

	AS90132
	Korero i te reo o tona ao
	6
	Internal

	AS90133
	Panui i te reo o tona ao
	6
	External

	AS90134
	Tuhituhi i te reo o tona ao
	6
	External

	US7265
	Panui tuhinga hei whakaatu i nga hanga korero
	3
	Internal

	US7257
	Whakamahi i nga tikanga 

tuhituhi
	3
	Internal

	Assessments that students will undertake during the year:

· Whakarongo test 

· Oral test 

· Mid-year exam (includes both Unit Standards)

· End-year exam (prep for external exams – Panui and Tuhituhi)

· NZQA external exam for Panui and Tuhituhi

	Exam specifications and examples are up-dated annually and can be downloaded at: www.nzqa.govt.nz/ncea



	YEAR 12

NCEA TE REO MAORI LEVEL 2



	PREREQUISITES:

NCEA Te Reo Maori Level 1 
	WHAT THE COURSE LEADS TO: 

NCEA Te Reo Maori Level 3 

	OBJECTIVES:

· give and follow instructions; 

· communicate about problems and solutions; 

· communicate about immediate plans, hopes, wishes and intentions; 

· communicate in formal situations.  

	SKILLS – students will be encouraged to:

· make use of context and familiar language to understand instructions and information in formal and informal contexts; 

· understand specific details in contexts that may contain some unfamiliar language; 

· distinguish between past and present actions and states

· make use of context and familiar language to understand instructions and information in formal and informal contexts; 

· initiate and sustain short conversations in both formal and informal contexts; 

· a give short talks on familiar topics in familiar contexts, past and present; 

· use appropriate pronunciation, stress, rhythm, and intonation.

· use resources (e.g. dictionaries, glossaries) to experiment with some new language and review their writing for accuracy; 

· write information on familiar topics with past, present, and future time reference; 

· use appropriate writing conventions.

	CONTENT SUMMARY:

· Places in New Zealand; 

· Travelling around New Zealand;

· Famous New Zealand people;

· Entertainment (e.g. TV, music, movies, community events); 

· Health.

	ASSESSMENTS:   AS = Achievement Standards    US = Unit Standards

	AS or US
	Title
	Credits
	Internal or External

	AS90449
	Whakarongo i te reo o tona ao
	6
	Internal

	AS90440
	Korero i te reo o tona ao
	6
	Internal

	AS90441
	Panui i te reo o tona ao
	6
	External

	AS90448
	Tuhituhi i te reo o tona ao
	6
	External

	US7258
	Panui tuhinga hei whakaatu i nga hanga korero
	3
	Internal

	US7262
	Whakamahi i nga tikanga tuhituhi
	3
	Internal

	US7266
	Panui rarangi tuhinga mo nga take o te wa
	3
	Internal

	US7262
	Tohu whakapuaki poto mo nga take whanui
	3
	Internal

	US7258
	Ka tito korero poto mo nga take mai i nga korero
	3
	Internal

	Assessments that students will undertake during the year:

· Whakarongo test

· Oral test

· Research and seminar

· Mid-year exam (includes US7262, US7258, US7266)

· End-year exam

· NZQA external exams for Panui and Tuhituhi

	Exam specifications and examples are up-dated annually and can be downloaded at:

www.nzqa.govt.nz/ncea



	YEAR 13

NCEA TE REO MAORI LEVEL 3



	PREREQUISITES:

NCEA Te Reo Maori Level 2


	WHAT THE COURSE LEADS TO: 

E.g.

Waikato University Te Pihinga I & II, or

NCEA Te Reo Maori Level 4, or

NCEA Te Reo Rangatira Level 1.

	OBJECTIVES:

· communicate about future plans; 

· give and respond to advice, warnings and suggestions; 

· express and respond to approval and disapproval, agreement and disagreement; 

· give and respond to information and opinions, giving reasons; 

· read about and recount actual or imagined events in the past.  

	SKILLS – students will be encouraged to:

· understand much of what is said by other speakers of Mäori about a range of topics; 

· distinguish between facts and opinions and recognize intentions to persuade and influence.

· understand much of what is written by other users of Mäori about a range of topics; 

· distinguish between facts and opinions and recognize intentions to persuade and influence.

· initiate and sustain conversations; 

· give talks on a range of topics in a range of contexts; 

· use appropriate pronunciation, intonation, rhythms, and stress; 

· begin to use language to entertain and persuade as well as to inform;

· use resources (e.g. dictionaries, glossaries) to experiment with new language and review their writing for accuracy; 

· write about a range of topics, using words and expressions that are appropriate for their purpose and intended audience; 

· begin to use language to entertain and persuade as well as to inform.

	CONTENT SUMMARY:

· Possible futures; 

· Personal relationships; 

· Health and wellbeing; 

· Learning for living; 

· The life continuum: gods, goddesses, human beings, and the world around us; 

· Entering and leaving life: ceremonies and ceremonial occasions; 

· Whaikörero.  

	ASSESSMENTS:   AS = Achievement Standards    US = Unit Standards

	AS or US
	Title
	Credits
	Internal or External

	AS90542
	Whakarongo i te reo o tona ao whanui
	6
	Internal

	AS90543
	Korero i te reo o tona ao whanui
	6
	Internal

	AS90544
	Panui i te reo o tona ao whanui
	6
	External

	AS90545
	Tuhituhi i te reo o tona ao whanui
	6
	External

	US7259
	Tuhi korero kia hangai ki tetahi kaupapa
	3
	Internal

	US7263
	Whakamarama i nga korero o te wa
	3
	Internal

	US7267
	Tatari haere i nga kupu tauhou o tetahi tuhinga

	3
	Internal

	Assessments that students will undertake during the year:

· Whakarongo test

· Oral test

· Mid-year exam (includes US7259, US7263, US7267)

· End-year exam

· NZQA external exams for Panui and Tuhituhi

	Exam specifications and examples are up-dated annually and can be downloaded at:

www.nzqa.govt.nz/ncea



HE TAUIRA  MAHI - TE  REO  MÄORI  TAU 11
E rua ngä huarahi whakaako hei whiriwhiringa mö te pouako: 

1.
Ko te whakaako i ngä momo tuhinga përä i te pakiwaitara, te pürongo, tekörerorero, te aha, te aha.  Hei tauira, me whakarite kia ono wiki hei äta whakaako, me pëhea te tuhi pakiwaitara;

2.
Ko te whakauru i aua momo tuhinga i raro i te kaupapa kotahi, arä, he tauira i raro iho nei.

KO  TE  WHAKATAETAE HÄKINAKINA Nä Uenuku Fairhall ënei.

Wiki 1
· Ka möhio ngä äkonga ki ngä ähuatanga tika o te pänui-ä-nüpepa, pänui-ä-reo irirangi hoki.

· Ka hoahoa rätou i te pänui mö te whakataetae häkinakina o te kura, ka whakairihia ki roto i te karaehe.

Wiki 2 
· Ka ako ngä äkonga i te ähua o te pürongo nüpepa.

· Ka hoatu tëtehi pürongo nüpepa ki ngä äkonga hëi tauira.  Me mätua kimi rätou i ngä kupu e hängai ana ki te whakataetae häkinakina.  Kätahi ka tango i ngä hanga körero me ëtehi kupu mai i taua tauira, ka whakauru ai i aua hanga körero, i aua kupu hoki ki roto i te kaupapa hou.

· Ka whakawä ngä äkonga i te pürongo nüpepa ki ngä taumata ka whakaaetia.

Wiki 3
· Ka whakarongo ngä äkonga ki ëtehi körerorero e hängai ana ki te 
whakataetae häkinakina, i ëtehi wä ka tuku pätai atu ki a rätou.  Mä rätou e whakatau mehemea e tika ana ränei, e hë ana ränei.

· Ka pänuihia e rätou ëtehi körero e hängai ana ki te whakataetae häkinakina o te kura.  

· Ka pänuihia katoatia e rätou tëtehi körerorero e hängai ana ki te whakataetae häkinakina.  He körero i waenganui i tëtehi tokorua, engari ko te wähanga ki tëtehi o te tokorua e hapa ana.  Mä te äkonga e whakakï.

· Ka pänuihia e rätou he körero püräkau ka huri ai hei körerorero.

· Ka mahi takirua kia tuhia he körerorero e hängai ana ki te kaupapa o te whakataetae häkinakina o te kura.  Kätahi ka whakaatuhia ki te karaehe.

Wiki 4

· Ka pänuihia e rätou tëtehi körero püräkau e hängai ana ki te whakataetae häkinakina.  Ka whakautu rätou i te mahinga e kiia nei 3-level guide.

· Ka whiwhi i ia äkonga, i ia äkonga tëtehi wähanga o tëtehi körero püräkau.  Ka akohia paitia, ä, ka körerohia.  Ko te mahi he whakarärangi i te körero püräkau mö te körero, mö te whakarongo hoki.

· Me mahi-ä-roopu rätou.  Mä te roopu hei tuhi tëtehi wähanga o te körero püräkau, kätahi ka tukuna atu kia huri rauna i te katoa.

· Ka hoahoa-ä-roopu i tëtehi whakaari.  Ka whakaatuhia e rätou he whakaari.
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LESSON PLAN TEMPLATE
(Note for each lesson there should be a separate plan)

Teachers(s) name












Lesson Plan number (please state: 1,2,3,etc) 






Lesson Title













Student Year Level





















	Strand


	Achievement Objectives and related indicators



	Achievement Level___________________________________________________________




	Essential Skills


	Specific Skills



	Process
	Indicators appropriate to level



	Pre teaching requirements
	Resources used



	
	

	Learning Outcomes



	Organisation of room/equipment/groups



	Homework




	Time
	Learning Tasks and Activities

	e.g 5mins
	Introduction



	
	Learning Activities



	
	Assessment 



	
	Evaluation and Review



	Comment




Other Useful Information
QUALITY ASSURANCE

1. MODERATION OF ASSESSMENT

2. STAFF APPRAISAL

3. BEGINNING TEACHER PROGRAMME/PROVISIONALLY REGISTERED TEACHERS

4. PROFESSIONAL DEVELOPMENT

5. STRATEGIC PLANNING

6. DEPARTMENT REVIEW: PROGRAMME EFFECTIVENESS

· SELF-REVIEW VIA REFLECTIVE QUESTIONING

· EXTERNAL REVIEW PROCESS


MODERATION OF ASSESSMENT

The Department policy and format for process will follow the School policy for Assessment.

Pre-Assessment Moderation of Internally Assessed Material

Assessment materials should be checked carefully before use to make sure that they are of good quality and are at the National Standard. 

This may be done by:

· Either asking another department to moderate the material used by the Maori Department; this has the advantage of taking the focus away from the subject and on to assessment instead.

· Or asking the Maori Department of another school to moderate the material.

A Moderation Checklist is appended (source: Alan Sorensen, NZQA)

Post-Assessment Moderation of Internally Assessed Material

· Common marking schedule

· Comparison with graded exemplars 

· Interclass moderation by team marking or check marking

· HOD or delegate undertakes moderation marking of selected student work across the grade levels and at grade barriers to verify marking

National Moderator Reports - for internally assessed standards

The National Moderators Reports are available for downloading from the NZQA website; they contain summary comments from the national moderator to give guidance to assessors for internally assessed standards.

http://www.nzqa.govt.nz/ncea/assessment/search.do?query=Te+Reo+Rangatira&view=files&level=01
Reports and assessment schedules - for externally assessed achievement standards

These reports are available for downloading from the NZQA website; they contain summary comments from markers to candidates, assessors and other interested parties. Their purpose is to give an overview of achievement and provide guidance to enable more candidates to achieve. The schedules give examples of expected responses and include judgement statements. National statistics are included in these documents.

http://www.nzqa.govt.nz/ncea/assessment/report/index.html
MODERATION CHECKLIST

Subject or course:  

Standard Reference and ID number:

Source of material:

	
	(
	COMMENTS

	Standard number and title included
	
	

	Version number identified
	
	

	Explanatory notes checked and adhered to
	
	

	Tasks or activities checked for errors
	
	

	Activity provides sufficient opportunity for students to meet requirements of standard  (A, M, and E for a/stds)
	
	

	Assessment conditions and instructions clear and at appropriate level for students
	
	

	Content and context appropriate to age group
	
	

	Schedule provides clear examples of appropriate responses expected and allows for range of possible student answers 
	
	

	Judgement statements clearly describe  acceptable responses (quality and quantity) and allow clear differentiation between A, M, and E (a/stds)
	
	

	Assessment schedule consistent with requirements of the assessment activity and the standard.
	
	


Checked by:







Date:

Comments:

	

	

	

	


STAFF APPRAISAL

Staff Appraisal is a continuous process which helps staff develop and improve capacities which directly contribute to student achievement.

The department policy and format for process will follow the School policy for Staff Appraisal.

1.
Preparation for individual meetings (at least 1-2 weeks prior): 

· Jointly set date/time/location;

· Appraisee – review job description, previous year’s accomplishments, performance review and set goals (see template below) as part of their development plan;

· Appraiser – review job description, previous year’s accomplishments, plan for the meeting.

2.
Annual Review Meeting:

· Review job description and revise as deemed appropriate;

· Collaboratively discuss – accomplishments/developmental activities, situational factors, performance in relation to accountabilities and core competencies, setting of goals and development plan;

· Notes should be taken during the meeting to assist in creating a draft following the meeting which is given to the staff member to review;

· Create a final copy of the Staff Appraisal Review for the signature of the Appraisee and Appraiser;

· Signed copies to be provided to the Appraisee, Appraiser and kept on file.

3.
On-Going:

· Professional development goals monitored;

· Performance improvement strategies discussed and monitored.

Goal Setting Template
Setting goals is the first step towards action.  As long as goals are specific, challenging, have a deadline and are positive, they will help staff develop and improve capacities which directly contribute to student achievement.  A 5-step goal setting process is shown below:

1. Taking the pledge: 

· I have made the decision to change and accept the 10 week challenge to … 
2. My reasons for change are:

3. What changes in my teaching style do I wish to create in the next 10 weeks?

(what do I want to change that currently happens/doesn’t happen?)

4. List three patterns of behaviour that may hold me back:

5. Which three new patterns of behaviour do I need to establish to reach my goal(s)?

BEGINNING TEACHER/PROVISIONALLY REGISTERED TEACHERS

Our department strategies are broken into two stages:

· Orientation;

· Establishment.

Orientation strategies we undertake at the outset are:

· Pre-commencement visit;

· Identification of an initial support person;

· Meetings with HOD, Principal or senior staff;

· Use of staff handbook (school rules and policies);

· Telephone and email contact;

· Information about curriculum materials and teaching resources;

· How to access school facilities and equipment (eg. Photocopying);

· Expectations about teaching role and responsibilities;

· Curriculum and assessments.

Establishment stage strategies we undertake during the first few weeks (and months) of teaching are:

· Access to curriculum resources;

· Cooperative planning with support teacher(s);

· Meetings with appointed mentor;

· Meetings with senior staff (DPs, Principal);

· Observing other teachers’ lessons;

· Handbook for new teachers;

· Peer support group meetings;

· Managing student behaviour;

· Catering for students with a range of learning needs;

· Effective teaching and learning strategies;

· Organising student learning;

· Student assessment and record keeping;

· Communicating with parents;

· Managing stress.

PROFESSIONAL DEVELOPMENT – TE WHAKANGUNGU POUAKO

1.
In-service opportunities are often linked with the Performance Appraisal Process 
which is based on Teacher Professional Standards.  When identifying your aims and objectives for the year, in consultation with your appraiser, select appropriate in-service opportunities to support your aims.
2.
Providers of professional support for teachers are varied in location, expertise and knowledge of kaupapa Maori.  Look around, you do not have to select only from what is available in your area.  Look nationally.  Check the Gazette.  Talk with other teachers.
3.
Professional growth is a teacher’s responsibility.  Each day something changes within the education environment and you must be and keep up to date with those changes for the sake of your students and your own professional satisfaction and reputation.  Do not be afraid of change, meet it and grow with it. The one constant in life is change!
A  Quick Reference Framework For Reviewing Professional Development Practices

What growth opportunities are being provided for teachers?

What are the incentives for teachers to participate in professional development and to improve their practice?

Is the professional development planned or is it ad-hoc – I want to go to……I feel like…….I heard that….?

How will student learning and achievement improve as a result of any professional development undertaken? (This is the ultimate measure)

Is professional development linked to Performance Appraisals?

Does professional development bring increased responsibility?

STRATEGIC  PLANNING - BASICS

(Reference -  SPANZ)

The Ministry of Education Website has a comprehensive but easy to follow guide to Strategic Planning that can be used school-wide, department-wide or for an individual teacher.  The address is www.minedu.govt.nz
You can look at the Strategic Planning templates and A Pathway to Success: Responsiveness to Maori Strategy – A Handbook for all Secondary Schools on the THM website www.thm.ac.nz
· aims and  objectives

· priorities

· time frames

· steps to achieve goals 

· budgetary implications  for  the next  five  years

· strengths and weaknesses

Strategic planning is the process by which all of the above are made to happen.

A strategic plan has:
· goals i.e., the larger vision of what will be;

· objectives which are the measurable steps by which you implement your goals;

· performance indicators which are the signposts which keep you on track;

· actions i.e., the steps that must be taken;

· responsibilities (the people who are in charge);

· due dates for completion; and

· a budget.

Strategic Planning Template

Department development that is directly related to the School Annual Management Plan:

School Strategic Goals ( Department Strategies

	School Goal(s)
	Strategies
	Action Plan

&

Timeframe
	Person
	Key Performance Indicators

	· E.g. Improving Maori academic achievement
	· E.g. Raise teacher expectations

· Change pedagogy

· Strengthen the teaching-learning relationship
	· E.g. On-going professional development

· Set up one two-day wananga per term 
	· E.g. Te Kiri Kauri
	· E.g. Via objective observations: will improve attendance, student engagement and student achievement


MAORI DEPARTMENT DEVELOPMENT PLAN

Be brief, be specific

Department description

· List all staff: roles, responsibilities, experience.

· E.g. Pare Unuora – HOD, Te Reo Maori Yrs 9-13

Core Purpose/Focus

· Nationally mandated curriculum (top-down)

· Student-driven needs (bottom-up), data/previous/competence profiles

Department Organisation

· Courses

Specific Departmental Performance Targets (what specific outcomes will we see?)

· Students: Year groups needs/courses/performance or outcome targets

· School development – Maori Achievement

· Nationally mandated e.g. NCEA

· Other

MAORI LANGUAGE DEPARTMENT SELF-REVIEW 
Self-Review: Reflective Questioning – 

· Do I really care about the students I teach?

· Do I show a personal and professional interest in them and their learning? 

· Are they achieving at the level they should or need to be achieving at? What and where is the hard evidence to support this?

NOTE - Liking them and them liking you is not success. Of course it is desirable, necessary even, but on its own is simply not enough!!!

	IMPROVING QUALITY BY REFLECTING ON PRACTICE

(source: Ofsted)

	As Head of Department, working with Te Reo Maori teachers, do I:
	As a teacher of Te Reo Maori, do I:

	· Have a clear view of our aims, linked to those of the school, and are they reflected in our plans and objectives?

· Have regular, minuted departmental meetings?  Are these mainly about improving teaching and learning, rather than the maintenance of administrative systems?

· Analyse carefully pupils’ current standards and how well different groups are doing?

· Identify strengths and weaknesses in the curriculum and teaching and discuss methods of improving these?

· Make sure we have enough evidence to evaluate learning?  Do we include the views and responses of students, lesson observation by a variety of people, the quality of work produced by students and their assessed progress in each component or attainment target of the subject?
· Have agreed schemes of work which ensure that all students have access to the full programme of study, agreed syllabus or course content?  Are these designed to secure their steady progress in knowledge, skills and understanding in the Te Reo Maori?  Do they provide support and guidance to teachers but still allow them sufficient choice of content and approach to motivate them as professionals?

· Plan our professional development with a balance between school, department and personal priorities?

· Make sure that these plans maintain and develop subject expertise as well as teaching skills?

· Make full use of available models of excellent teaching and innovation within the school or department and beyond to raise the expectations and teaching competence of staff?

· Plan our contribution to the wider education of students, in such areas as spiritual, moral, and cultural development; personal and social education and citizenship; and the development of independent learning skills such as study skills?

· Have high, clear expectations for the regular assessment of students’ progress and the feedback we give to them and their care-givers?  Do we assure the quality and accuracy of marking and assessment by monitoring, moderation and, where necessary, intervention?

· Maintain clear, simple records on students’ progress?  Do we store completed work and assessments?

· Deploy all available resources, including support staff, to best advantage to secure the learning of all students, through clear planning at all levels?

· Maintain a sense of teamwork (based on shared responsibility, respect for the ideas of all and mutual commitment to both Te Reo and students’ progress)?  Do we allocate clear responsibilities for departmental leadership, management, development and the support of colleagues, and roles of individual staff in the department?

· Maintain a rich learning environment, and seek opportunities to pursue out-of-school activities where they can make a significant contribution to learning?

· Encourage the collective body of students to aim to reach their potential
	· Have a detailed, up-to-date knowledge of Te Reo Maori?  Is this deep and flexible enough to challenge and elicit confidence in the highest attainers and to support the lowest attainers?

· Maintain my enthusiasm for Te Reo Maori by being a learner (e.g. Kura Reo – Taura Whiri i te reo) as well a teacher, and can use that subject enthusiasm to motivate and inspire students?

· Regularly offer my students models of good performance to clarify my expectations and raise their aspirations e.g. seniors, video or audio tapes?

· plan lessons and units of work to ensure continuity in learning and steady progress for students in the required knowledge, skills and understanding by building new work onto what has gone before and balancing new material or ideas with reinforcement?

· Plan lessons that are varied, starting in ways that engage pupils’ interest, intellect or creativity and using a range of groupings activities and appropriate resources to maintain that interest?

· Make clear the intended learning in my lessons?  Do I match it to students’ prior attainment and assessed aptitude, and both communicate these intentions to students and review with them the extent of their learning?

· Wherever feasible, look for opportunities for students to undertake investigations, solve problems or analyse and evaluate ideas?  Do I encourage students to be exploratory and critical, rather than passive recipients of information?

· Use questioning skilfully to probe and extend students’ thinking in ways well matched to their level of attainment in Te Reo Maori?  Do I avoid routinely resorting to questions merely to test recall, as an empty gesture towards students’ involvement?

· Give students sufficient time for reflection, thought and even puzzlement?  Do I understand that it is the pace of learning rather than of activities that is the key to rapid progress?  

· Recognise ‘practical’ work as integral to learning for pupils of all abilities, but ensure that it is linked to analysis and evaluation?

· Mark and assess students’ work as helpfully as is practicable, offering informative feedback?  Do I use criteria, marks or grades that are understood by students?  Do I provide clear indication of what has been done well and where improvement is needed?  And do I use this as the basis for precise targets for individuals or groups, as appropriate?

· Encourage individual students to aim to reach their potential?


MAORI DEPARTMENT REVIEW TEMPLATE

(Annual achievement statement to Principal and BOT)

1.  Implementation of the National Curriculum

	
	Requirements of the Curriculum
	Reference in the programme of work

	
	Kia piki nga taumata reo o nga  akonga e whakaakongia ana ki te reo
	All programmes cater for the needs of all learners to ensure that students have the best opportunity to achieve and succeed


2.  Student progress in achieving national achievement objectives.

2.1 Year 9 achievement
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2.2 Analysis: Successes and Challenges

2.3 Aspect(s) of the teaching programme that need review

2.4 Department strategies to address these

“HOW AM I DOING?” – (Student Survey)

A.
Rate each question using the following numbers:



1:
Never



2:
Sometimes



3:
Mostly



4:
Always


I enjoy the atmosphere of this class:

_____


I understand the work:



_____


I find the work interesting:


_____


I work well with others:



_____


I find the teacher helpful:


_____


I have my books and equipment:

_____


I show positive behaviour:


_____


I put in my best effort:



_____


I feel that I am learning:



_____

B.
The thing that I like best about this subject is:


________________________________________________________________


________________________________________________________________


________________________________________________________________


The biggest worry affecting my work in this subject is: 


________________________________________________________________


________________________________________________________________


________________________________________________________________


We could improve this class by: 


________________________________________________________________


________________________________________________________________


________________________________________________________________

 “HOW AM I DOING?” – (Staff)

A.
Rate each question using the following numbers:



1:
Never



2:
Sometimes



3:
Mostly



4:
Always

I enjoy teaching in this department:



           


I understand what is expected:




____  _

I am developing as a teacher:




____  _

I find the HOD helpful:





__  ___

I arrive prepared for my lessons:




_  ____

I am aware of the progress of all my students





I maintain accurate records of the progress of all my students


Students are aware of what is expected of them in my classes


B.
The thing that I like best about my teaching is:


____________________________________________________________________


____________________________________________________________________


____________________________________________________________________


The biggest worry affecting my work is: 


____________________________________________________________________


____________________________________________________________________


_______________________________________  ____________________________


We could improve this department by: 

____________________________________________________________________


____________________________________________________________________


____________________________________________________________________


Other comments:


____________________________________________________________________


____________________________________________________________________


____________________________________________________________________
Day: 								Date:


Present: 							Apologies: 	


Start:	3.30pm						Close: 4.30pm


Chair:								Minutes:																	





Code:


EV = Event


SPC =Staff Pastoral Care


Mod = Moderation


PD =Professional Development


BM = Behaviour Mgmt


SP = Special Project


BG = Budget





Level  (please circle) 		Junior





			Senior





NCEA Level





Other





Achievement and Unit Standards Number/s





Process and Process Level








Essential Learning Area (please indicate)





Language and Languages





Mathematics





Science





Technology





Social Science





Health and Physical Well being





The Arts








Title of Unit





Teacher(s)/name


_______________





Assessment and Evaluation


How will learning be assessed? (please indicate) These are examples only. Attach copies of assessment tasks chosen.


Test


Bookwork


Self Assessment


Practical Skills Test


Display


Teacher Observation


Other (state)





























Resource Reference/Located Where?





















































Resources Used





Learning Outcomes





Cross-curricula links





Achievement Objective Level 








� Ausubel, D.P., Novak, J. and Hanesian, H. (1978) Educational Psychology: A Cognitive View, 2nd edition, Holt Rinehart and Winston.


� Bempechat, J. (1999) Learn from poor and minority students who succeed in school.  Harvard Education Letter, 15(3), 1-3.


� Marzano, R.J. (1998) A theory-based meta-analysis of research on instruction.  Aurora.


� Eppig, P. (1981) Education by Design, Bristol Education Action Zone.
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