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Curriculum level 2 lesson plans
· Describing


· Communicating likes


· Communicating about possession

· Colours


· Hair colour


· Weather


· Pronouns


· Family trees


· Relationships


He aha tēnei? - What is this? 




Achievement objective
2.5
Communicate about physical characteristics
Learning intentions

Students can: 

· match written descriptions with visual images
· identify and record information using pictures to make comparisons (between singular and plural)
· communicate what people/things are doing.

Modes
At the end of this lesson, students can:
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  – listening  
· Respond appropriately to simple, familiar instructions and simple questions.
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  Pānui – reading
· Understand short written texts consisting of familiar te reo Māori words, phrases, and sentences.
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  Tuhituhi – writing
· Convey simple te reo Māori messages in written form. 

Materials

Resource sheet 2A: He aha tēnei? (PDF) (Word 378KB) 

Lesson sequence

Using the illustrations on Resource sheet 2A: He aha tēnei?, create an A3 or A4 book to read to the students. Place matching individuals and groups on facing pages, writing sentences to describe them (as set out below). 

Each pair of illustrations includes a person or thing by themselves and in a group (as the group activity demonstrates the plural ‘ēnei’). Explain this sentence structure to the students, for example:
He tamaiti tēnei. He tama.

This is a child. (It’s) a boy.
He tamariki ēnei. He koa. 

These are children. (They are) happy.
Continue naming the other nouns pictured:

He wahine tēnei. He ataahua.

This is a woman. (She’s) beautiful.
He waka tūroro tēnei. He mā.

This is an ambulance. (It’s) clean.
He motupaika tēnei. He pango.

This is a motorbike. (It’s) black.
To further demonstrate tēnei and ēnei, move around the room and name other items. 

Language to use

Nouns 

te tamaiti
the child

ngā tamariki
the children

te wahine


the woman

ngā wāhine


the women

te waka tūroro

the ambulance

ngā waka tūroro

the ambulances

te motupaika

the motorbike

ngā motupaika

the motorbikes
Verbs (see ‘Further learning’ below)

haere

go

hīkoi

walk

kai

eat

noho

sit

tere

fast 

tangi

cry

tatari

wait

tū

stand/parked

Tips

Note that in Māori, plurals are indicated by the definite article ‘the’ i.e. ‘te’ (singular), ‘ngā’ (plural). 

Note, the plural of wahine is wāhine and the plural of tamaiti is tamariki, but very few Māori words change when made into plurals.

Laminate the pages of Resource Sheet 2A and use the laminated cards to write on so that the sentences can be changed. 

Further learning

Using the same display book, make statements about what the people/things are doing, e.g.

Kei te aha te tamaiti?

What is the boy doing?

Kei te hīkoi te tamaiti. 

The boy is walking. 

Kei te aha ngā tamariki?

What are the children doing?

Kei te kai ngā tamariki. 

The children are eating. 

Kei te aha te wahine? 

What is the woman doing?

Kei te noho te wahine. 

The woman is sitting.

Kei te aha ngā wāhine?

What are the women doing?

Kei te tatari ngā wāhine.

The women are waiting.

Kei te aha ngā motupaika?
What are the motorbikes doing?

Kei te haere ngā motupaika.  
The motorbikes are going.

He aha tō hiahia? - What would you like? 

 

Achievement objective

2.3 
Communicate about likes
Learning intentions

Students can:

· express their likes
· join two or more things in a list.
Modes
At the end of this lesson, students can:
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 Whakarongo – listening  
· Understand a range of short oral texts containing familiar phrases and sentences.
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  Kōrero – speaking
· Ask simple questions and give simple information.
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 Whakaatu – presenting
· Combine visual and verbal language to present information and/or ideas.
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  Tuhituhi – writing
· Write a series of sentences in te reo Māori describing the appearance or characteristics of something. 

Materials

Māori-English dictionaries 

Lesson sequence

In this task have the students compile lists of things they would like for their birthday, dinner, the holidays, etc. 

He aha tō hiahia?


What would you like?

He paihikara taku hiahia. 

I want a bike. 

He hāte taku hiahia. 

I want a shirt. 

In short we can say:

He hū. 



Some shoes. 

He paoro poi tarawhiti. 

A netball. 

Where you want more than one thing, you can link the answers; for example when discussing what we would like for dinner: 

He aha tō hiahia?


What would you like?

He mīti heihei, he pī, 

I want chicken, peas, and gravy.
he kīnaki taku hiahia. 

Alternatively, the students could say ‘I want …:’ 

E hiahia ana au ki te mīti heihei, 
I want chicken, peas, and gravy. 

ngā pī, me te kīnaki.

Develop the lists of presents and/or meals into poster form, using pictures cut out from catalogues and magazines. Label in Māori.
Language to use
Ngā hiahia
Wants/desires:

hoki
return
moe


sleep

haere
go
noho


stay/sit

karetao
doll
paihikara

bike

āporo
apple
inu


drink

kai
eat
motokā

car

heihei
chicken
tio


oyster

maramara rīwai
potato chips
hāmipeka

hamburger

tākaro
play
kēmu hiko

electronic game
Tip

Use Māori-English dictionary to develop vocabulary suggested by the students. 

Further learning

The students could discuss what they would like to do when school is finished. 

He aha tō hiahia, Amohia?
      
 What would you like (to do) Amohia?
E hiahia ana au ki te hoki (ki te kāinga) I want to return (to home).
E hiahia ana au ki te haere.
        
    I want to go. 
E hiahia au ana ki te tākaro.
             I want to play.

When the bell rings, indicate that the class is now free to go:
E Amo, e hoki koe.  

Off you go, Amo.
Me haere tātou.


Let’s go. 
This sentence structure can now be used in general classroom discussion. 

E hiahia ana koutou ki te haere ki waho?      Would you like to go outside?
E hiahia ana au ki te haere ki te moana.        I would like to go to the beach.
E hiahia ana koutou ki te mātakitaki kōpae?  Would you like to watch a DVD?
He kuini tāu? - Have you got a queen? 


Achievement objective

2.2
Communicate about possession

Learning intentions

Students can: 

· ask if someone has something
· state their ownership/possession of something.
Modes
At the end of this lesson, students can:
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 Whakarongo – listening  
· Get the gist of slightly more complex sentences or less familiar te reo Māori phrases and sentences.

[image: image8.jpg]


  Kōrero – speaking
· Respond appropriately to simple, familiar instructions and simple questions.
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 Mātakitaki – viewing
· Respond appropriately to meanings conveyed through selected visual texts.
Materials

Resource sheet 2B: Ngā kāri 

Playing cards (one pack for every five students)

Lesson sequence

Explain to the students that this is the Māori version of the card game ‘Fish’.

Review the Māori numbers from two to nine, and introduce the Māori words for jack, king and queen. Have them get into groups of five students and give each group a copy of Resource sheet 2B: Ngā kāri (cards).

Distribute one pack of cards to each group and ask one student to deal five cards to each player. Tell the students to take turns asking other players in their group, ‘He __________ tāu?’ 

He kuini tāu? 


Have you got a queen?

Kāore. Kāore aku kuini.

No. I haven’t got a queen. 

If the answer is no, that student picks a card up from the centre. It is now the next player’s turn.

If the answer is yes, they win that card and form a pair, placing the pair in front of them. They can now ask another question, for example:
He toru tāu?


Have you got a three?

Āe. 



Yes.  

The students continue asking questions until all cards have been matched into pairs. The student with the most pairs wins.

If necessary, demonstrate the question by writing it on the board, leaving a space for the name of the card:

He _______ tāu?


Have you got a ______?

Kāo.




No.

E hoa, e hia ō huinga rua?
Friend, how many pairs do you have?

E waru aku huinga rua!

I have eight pairs! 
Kotahi taku huinga rua.

I have one pair.
Language to use

Nga kāri
The cards

hai
ace

ono
   6

hakī
jack

rua
2

whitu
   7

kuini
queen

toru
3

waru
   8

kīngi
king
whā
4

iwa
   9

rima
5

Questions

He hai tāu?


Do you have an ace?

Answers

Āe



Yes.

There are several words for no in Māori

E kāo. 


No.

Kāore. 


No.
Karekau.


No.


 

E hē.



No.




Horekau. 


No.

Tips

Break tāu into two syllables e.g. a long ‘tā’ follwed by a shorter ‘u’. Then bring the two together, tā-u.
Use ‘tāhau’ for ‘tāu’ if it is used by the local iwi. 

Further Learning

Extend the response by saying ‘Yes, I have a _____’.    “Ae, he _____ tāku.”
Āe, he kuini tāku. 

Yes, I have a queen. 

He whā tāku. 

I have a four. 

He pene tāku.

I have a pen. 

Use the question as a basis for asking if a student has other items:

He pene tāu?

Do you have a pen? 

He pukapuka tāu?

Do you have a book?

He pātai tāu?

Do you have a question?
Other resources

Listen to the numbers 1-10 in Māori: http://www.maorilanguage.net/phrase_drills/phrase_drills_lesson.cfm?learningsubcategoryid=6#
Question one of this interactive quiz models the question ‘He pene tāu?’ : http://www.korero.maori.nz/forlearners/basics/lessons/wha-phrase.html
He motokā kiwikiwi - A grey car

Achievement objective

2.5 
Communicate about physical characteristics
Learning intention
Students can: 

· use descriptive words/adjectives in a sentence to name things.
Modes
At the end of this lesson, students can:
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  Pānui – reading
· Recognise and understand simple, familiar, written words, phrases, and sentences.
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  Kōrero – speaking
· Begin to use pronunciation, intonation, stress, and rhythm for emphasis and to distinguish meaning. 

Materials

Resource Sheet 2C: He motokā 
Lesson sequence

Explain to the students that this activity is based on the popular ‘car cricket’ game. 

Divide the class into teams of five. Ask each team to choose a colour from the list below. Make sure that each team has a different colour.
pango




black 

waiporoporo 


purple/maroon

mā




white

kiwikiwi



grey/silver

kahurangi



blue

whero




red

kākāriki



green

The class will need to be taken out of the school grounds to do this activity. They will need to be located in a safe position where they are able to observe passing traffic. 

A team receives one ‘run’ or ‘point’ if a car of their nominated colour drives past, for example, a grey car will represent one ‘run’ for the grey group. 

In order to get a ‘run’ the group must call in Māori as their car drives past. “He motokā kiwikiwi!” “A grey car!” 

The students can only get a ‘run’ from a car that drives past. A car that turns off before passing them can not be counted. Other vehicles such as buses, trucks, and vans cannot be counted. 

Use Resource Sheet 2C: He motokā (Cars), to keep a tally of the group scores. The final scores for each team can be announced back in the class when the game is finished. 
Language to use

He motokā kiwikiwi!

A grey car!

He motokā mā!


A white car!

Variation

If the ‘car cricket’ activity is impractical, ask the students to ‘spot’ items that can be seen while walking around the school, e.g. school bags on hooks, jerseys worn by students, etc:
He pēke whero. 


A red bag. 

He poraka waiporoporo. 

A purple jersey. 

Further learning

Use an extension of this sentence structure to label or name items and colours in the classroom:

He pene whero tēnei.

This is a red pen. 

He papa mā tēnei.


This is a white board.

He paoro whero tēnei.

This is a red ball. 

Another way to extend this sentence structure is to ask questions about colour, using the following examples:

He aha te tae o tēnei motokā?
What is the colour of this car? 

He kahurangi.


(It is) blue. 

He aha te tae o tēnei tūru?
What is the colour of this seat?

He kākāriki.



(It is) green. 

‘Tēnei’ refers to an object close to the speaker. e.g.: 
Tēnei panana kōwhai

This yellow banana. 

Introduce tēnā (that – near the person being spoken to), tērā (that – away from the speaker and the person being spoken to), and the plural forms (ēnei–these, ēnā–those, ērā–those). 

He pango aku makawe - My hair is black




Achievement objective

2.5 
Communicate about physical characteristics, personality, and feelings

Learning intentions

Students can:

· describe the colour of their own, and other people’s, hair
· describe the colour of clothing items.
Modes
At the end of this lesson, students can:
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 Mātakitaki – viewing
· Respond appropriately to meanings conveyed through selected visual texts

· Understand and respond to combinations of visual and verbal language in selected texts.
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  Kōrero – speaking
· Ask simple questions and give simple information. 
Materials

Resource sheet 2D: Ngā makawe

Flash cards with names of colours on them. 
Lesson sequence

This lesson will introduce the students to vocabulary for a range of colours, based on a discussion about hair colour. 

Make copies of Work sheet 2D: Ngā makawe and show them to the students, asking them to select the hair style most like their own.

Have the students draw self-portraits. Alternatively, the students could draw portraits of their favourite famous person. 

Move around the room as the students are drawing, observing and commenting on each other’s hair colour: 

He parauri ō makawe.

Your hair is brown.

He pango ō makawe. 

Your hair is black.

He kakaho ō makawe.

Your hair is blonde. 

When the self-portraits are complete, ask the students to group themselves with others of the same hair colour. Give each group a flash card with the colour of their hair written in Māori. 

Ask one or two students from each group what colour their hair is.

E Tere, he aha te tae o ō makawe?

What colour is your hair, Tere?

He parauri. He parauri aku makawe. 

Brown. My hair is brown. 

He pango. He pango aku makawe. 

Black. My hair is black. 

He whero aku makawe. 



My hair is red. 

Ask the students to complete the sentence on their self-portraits. In pairs, have the students read their sentences to one another as they do this.  Display the self-portraits on the wall.

Language to use

pango 
black  
whero
red 



parauri
brown 
karaka
ginger

kakaho
blonde

He aha te tae o ō makawe?

He ______ aku makawe. 

Tip

Note the shorter response to the question about hair colour, in other words: ‘He parauri’. (Brown). 

Further learning

Discuss the colours of items that belong to students. For example, ask the students: 

He aha te tae o ō hū?

What colour are your shoes?

He pango aku hū.
My shoes are black. 

He aha te tae o tō hāte? 
What colour is your shirt?

He whero taku hāte. 

My shirt is red. 

Note the use of the singular form in the second question, for example:

tō hāte
your shirt. 

Other resources

To create digital resources to assist with learning the names of colours in te reo Māori see: http://www.tki.org.nz/r/ict/ictpd/nga_tae_colours_e.php
Kei te pēhea te āhua o te rangi?
 - How’s the weather? 

Achievement objective

2.4 
Communicate about… weather… 

Learning intention
Students can:

· describe the weather, using simple words or phrases.
Modes
At the end of this lesson, students can:
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 Whakaatu – presenting 
· Produce visual texts to present information and/or ideas
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  Kōrero – speaking 
· Initiate simple conversations in te reo Māori
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  Pānui – reading
· Recognise and understand simple, familiar written words, phrases, and sentences. 

Lesson sequence

In this lesson, the students will create a weather space on the wall, using key terms. Explain to the students that they will draw weather illustrations to be placed there. 

Ask the students about the weather on a daily basis.

Kei te pēhea te āhua o te rangi, tamariki mā? 
What is the weather like today children?

The students may respond in English. If they do, introduce the Māori term to describe the weather, e.g. ‘Ua’ is the Māori word for rain. In Māori we say, ‘Kei te ua’, it’s raining.
Have the students draw illustrations of rain to be placed in the weather space. 

Language to use

paki





fine



wera





hot



makariri




cold



hukapapa




snowy

ua





rainy



marangai




stormy

mākū





wet



tau te kohu




foggy

pupuhi te hau



windy (the wind is blowing)

Kei te pēhea te āhua ō te rangi?
What’s the weather like today?

Kei te mahana.



It’s warm.

Kei te pupuhi te hau.


It’s windy (the wind is blowing).
Tips

Create a simple cloze on the weather wall. Ask the students to take turns placing the weather term in a sentence on the weather wall, for example:
Question: Kei te pēhea te āhua o te rangi?    How’s the weather?
Answer:   Kei te paki. 



 It’s fine.
Further learning

Discuss the role of Tāwhirimātea, the god of winds, in determining the weather. 

Use the following sentence to ask the students about target vocabulary:

He aha te kupu Māori mō _______?

What’s the Māori word for _________?

Other resources

WickEd vocabulary list and puzzle: http://www.tki.org.nz/r/wick_ed/topics/weather/tawhirimatea.php
Ko wai ō hoa? - Who are your friends? 

 

Achievement objective

2.1 
Communicate about relationships between people
Learning intentions 

Students can: 

· use the pronoun ‘rāua’ to join 2 people’s names
· understand, and use, the pronouns ‘taku’ and ‘aku’ to show possession
· use the pronoun ‘rātou’ to join 3 or more people’s names.
Modes 

At the end of this lesson, students can:
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 Whakarongo – listening  
· Get the gist of slightly more complex or less familiar te reo Māori phrases and sentences.
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  Kōrero – speaking
· Initiate simple conversations in te reo Māori.
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 Mātakitaki – viewing
· Understand and respond to combinations of visual and verbal language in selected texts. 
Lesson sequence

Tell the students that in this activity they will be placed into teams and will say the names of their team mates. 

Ask the students to line up in the order of the month they were born in. Divide the class into groups of five students, with people born at a similar time of the year. Tell them that this will be their team for a sports activity. 

Before leaving the class to start the activity, ask a student in each team who their team mates are:

Ko wai ō hoa tākaro?

Who are your team mates?

Students say their team mates’ names, using ‘rātou ko’, e.g.

Ko Merena, rātou ko Amo, ko Huia, ko Pou aku hoa tākaro. 

My team mates are Mereana, Amo, Huia and Pou. 

Tips

‘Rātou’ is a pronoun and refers to groups of three or more people that the speaker is referring to. Groups should therefore consist of at least three students. 

Variation

When discussing other activities, ask the students about the number of members in their team: 

Tokohia ō hoa tākaro? 

How many team mates do you have?

Kāore aku hoa tākaro. 

I have no team mates.

Kotahi taku hoa tākaro. 

I have one team mate. 

Tokowhā aku hoa tākaro.

I have four team mates. 

Tokomaha aku hoa tākaro. 
I have many team mates. 

Replace ‘hoa tākaro’ with family and other terms:

Ko wai ō kaiako?


Who are your teachers?

Ko ____, rātou ko ____, ko ____ aku kaiako.  

My teachers are ____, ____ and ____.

Ko wai ō mātua?


Who are your parents?

Ko Tau rāua ko Phillipa aku mātua. 

My parents are Tau and Phillipa. 

Other resources

Cormack, S., & Cormack, I. (2005). He mātāpuna. (p.52). Auckland: New House Publishers. 

(Provides useful illustration of the pronouns). 
Ko wai ō mātua? - Who are your parents? 



Achievement objective

2.1 
Communicate about relationships between people
Learning intentions

Students can: 

· communicate aspects of their genealogy

· understand, and use, the possessives taku, tō, and ō. 

Modes
At the end of this lesson, students can:
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 Whakarongo – listening  
· Get the gist of slightly more complex or less familiar te reo Māori phrases and sentences.
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  Kōrero – speaking
· Ask simple questions and give simple information.
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  Pānui – reading
· Recognise and understand simple, familiar written words, phrases and sentences.
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  Tuhituhi – writing
· Convey simple te reo Māori messages in written form.

Materials

Resource sheet 2E: Ko wai ō mātua? (PDF) (Word 30KB)

Lesson sequence

Each student is given a copy of Resource sheet 2E: Ko wai ō mātua? Ask them to fill in the spaces on the family tree, naming their grandparents, parents/caregivers, and themselves. (This first task can be allocated as homework).  

When the students have completed Resource sheet 2E ask each student three questions about their family: Who are your grandparents? Who are your parents/caregivers? What is your name?

Ko wai ō tūpuna?


Who are your grandparents?

Ko Mere taku kuia.


My nanny is Mere.

Ko Stephen taku koro. 

My granddad is Stephen. 

Ko wai ō mātua?


Who are your parents?

Ko wai ō mātua whāngai?

Who are your caregivers?

Ko Jane taku whaea.

My mother is Jane.

Ko Rod taku matua whāngai.
My adopted father is Rod.

Ko wai tō ingoa?


What’s your name?

Ko Jerry taku ingoa.  

My name is Jerry. 

Language to use 

Nouns

koro/koroua


grandfather

kuia



grandmother

matua



father

mātua 


parents

mātua whāngai

caregivers/adoptive parents

whaea



mother
Questions

Ko wai ō tūpuna/tīpuna?
Who are your grandparents?

Ko wai ō mātua?
Who are your parents? 

Ko wai ō mātua whāngai?
Who are your caregivers?

Ko wai tō ingoa? 
What is your name?

Identify local terms such as kōkā (mother – Ngāti Kahungunu, Ngāti Porou), whaene (mother or auntie - Taranaki), whāereere (mother - Taranaki).  

Tips

In a Māori cultural context, it is more appropriate for an individual to identify or name his or her parents first, before introducing themselves.

The word ‘wai?’ when used as a question, means ‘who?’, so ‘Ko wai tō ingoa?’ literally means ‘Who is your name?’

It is important to consider the diverse forms of families that the students may belong to. 

Note the singular and plural forms for the word ‘your’ when showing possession:

	English
	Māori

	
	Singular
	Plural

	your
	tō
	ō


Variation

Write the following three key questions on large cards as a prompt for the students. 

Ko wai ō tūpuna?

Ko wai ō mātua?

Ko wai tō ingoa?

Ask the students to work in pairs to ask and answer these questions about their own family. 

Ko wai te whaea? - Who is the mother?




Achievement objective

2.5 
Communicate about characteristics
Learning intention
Students can:

· describe their own, and other people’s, family.
Modes
At the end of this lesson, students can:
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  Pānui – reading
· Recognise and understand simple, familiar written words, phrases, and sentences.
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  Tuhituhi – writing
· Write simple, familiar words, phrases and sentences using spelling and punctuation conventions.
Materials

Teachers’ notes 2A: Te whānau o Hera

Teachers’ notes 2B: Te whānau o Iritana

Crossword 2A: Te whānau o Hera 
Crossword 2A: Te whānau o Hera Answers
Crossword 2B: Te whānau o Iritana 

Crossword 2B: Te whānau o Iritana Answers 
Lesson sequence

In this lesson, the students will discuss family relationships based on a basic whakapapa, or family tree.

Use the family tree from Teachers’ notes 2A: Te whānau o Hera.  Show it to the students.  Discuss with them how we could describe the relationships shown, for example:
· Hera is the mother because she is on a level above the children.

· You can tell she is a woman because there is an ‘F’ next to her name for female. 

· The people in the lower line are brothers and a sister because they belong to one family.

· Hōri is the older brother of Mere and Pita because his name is written first, going from left to right. 

· The ‘=’ sign joins Hera and Rangi and indicates that they are married/partners.  

To reinforce the way that relationships are shown in a family tree, ask the students where they would place their names in their own family tree.

· Are you the oldest or youngest child?

· How many children are in the second row of your family tree? (for example: where do you and your siblings sit?) 

· Are you an aunty or an uncle yourself? 

Introduce the family terms related to this basic family tree by asking:
Ko wai te whaea?


Who is the mother? 

Ko Hera. Ko Hera te whaea. 
Hera. Hera is the mother. 

Ko wai te tuahine?


Who is the sister? (of a male) 

Ko Mere te tuahine. 

Mere is the sister. 

Ko wai te matua? 


Who is the father? 


Ko Rangi te matua.


Rangi is the father. 

When the family terms have been introduced, display Crossword 2A: Te whānau o Hera and answer each question together as a class. 

Use Teachers’ notes 2B: Te whānau o Iritana and ask the students to complete the crossword themselves on copies of Crossword 2B: Te whānau o Iritana. 

Language to use

whaea


mother

matua


father

tuakana

older sister (of a female)




older brother (of a male)

teina


younger sister (of a female) 




younger brother (of a male)

tuahine

sister (of a male)

tamāhine

daughter

tamaiti

son/child

tungāne

brother (of a female)
Tip

The students could work in pairs when completing Crossword 2B: Te whānau o Iritana.
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